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ABSTRACT
The p u rp o se  of t h i s  s tu d y  was to  d e te rm in e  i f  d i f f e r e n c e s  i n  
th e  e x t e n t  o f  e d u c a to r  s t r e s s  were a f u n c t io n  o f th e  i n t e r a c t i o n  
betw een g rade  l e v e l  t a u g h t ,  y e a r s  e x p e r ie n c e ,  and l e v e l  o f  jo b  s a t i s ­
f a c t i o n .  Data a n a ly s i s  was in te n d e d  to  r e v e a l  i f  d i f f e r e n c e s  i n  
g lo b a l  s t r e s s  s c o r e s  o f  groups o f e d u c a to r s  a s s ig n e d  on th e  b a s i s  of 
s e l e c t e d  v a r i a b l e s  were  a t t r i b u t e d  to  g rade  l e v e l  t a u g h t ,  y e a r s  of 
e x p e r ie n c e ,  and jo b  s a t i s f a c t i o n  as a c a r e e r  c h o ic e .  E duca to r 
re sp o n se s  were s o l i c i t e d  c o n ce rn in g  t h e i r  a t t i t u d e s  toward s t r e s s f u l  
work r e l a t e d  e v e n ts  th o u g h t to  be a s s o c i a t e d  w i th  t e a c h in g .  E duca tor 
re sp o n se s  were a l s o  o b ta in e d  c o n ce rn in g  g rade  l e v e l  t a u g h t ,  y e a r s  of 
e x p e r ie n c e  in  e d u c a t io n ,  and w h e th e r  o r  n o t  they  were s a t i s f i e d  w ith  
t h e i r  c a r e e r s  i n  e d u c a t io n .
The s u b j e c t s  f o r  t h i s  s tu d y  c o n s i s t e d  o f  g ra d u a te  s tu d e n t s  
e n r o l l e d  in  th e  G raduate  D iv is io n  o f  E d u ca tio n  a t  L o u is ia n a  S t a t e  
U n iv e r s i ty  and e x te n s io n  c l a s s e s  o ff -cam p u s . Each s u b j e c t  was 
a s s ig n e d  to  one o f  e i g h t  groups on th e  b a s i s  of how each responded  to  
a s e r i e s  o f  q u e s t i o n s .  One hundred  t h i r t y - s i x  s u b j e c t s  were th en  
randomly s e l e c t e d  from each o f th e  e i g h t  groups to  p a r t i c i p a t e  i n  
th e  s tu d y .  Each group in c lu d e d  s e v e n te e n  members.
The Sources of S t r e s s  (SOS) In v e n to ry  was p re p a re d  a f t e r  a 
rev iew  o f  th e  l i t e r a t u r e  to  d e te rm in e  s t r e s s f u l  work r e l a t e d  ev en ts
which co u ld  be used to  p roduce  a g lo b a l  s t r e s s  s c o r e .  P e rm iss io n  of 
p r o f e s s o r s  t e a c h in g  g ra d u a te  c l a s s e s  was o b ta in e d  and e d u c a to rs  were 
surveyed  in  t h i r t y - o n e  c l a s s e s .  E duca to r re sp o n se s  were c a te g o r iz e d  
i n t o  e ig h t  g roups: (1) E lem entary  e d u c a to r s  w ith  seven y e a r s  o r
l e s s  e x p e r ie n c e  who were s a t i s f i e d  w ith  t h e i r  c a r e e r s  in  e d u c a t io n ,
(2) e lem en ta ry  e d u c a to r s  w i th  more than  seven y e a r s  e x p e r ie n c e  who 
were s a t i s f i e d  w i th  t h e i r  c a r e e r s  in  e d u c a t io n ,  (3) secondary  educa­
t o r s  w ith  seven y e a r s  o r  l e s s  e x p e r ie n c e  who were s a t i s f i e d  w ith  
t h e i r  c a r e e r s  in  e d u c a t io n ,  (4) secondary  e d u c a to r s  w i th  more than  
seven y e a r s  e x p e r ie n c e  who were s a t i s i f e d  w ith  t h e i r  c a r e e r s  in  
e d u c a t io n ,  (5) e lem en ta ry  e d u c a to r s  w ith  seven y e a r s  o r  l e s s  e x p e r­
ie n c e  who were d i s s a t i s f i e d  w ith  t h e i r  c a r e e r s  in  e d u c a t io n ,  (6) 
e lem en ta ry  e d u c a to r s  w i th  more than  seven y e a r s  e x p e r ien c e  who were 
d i s s a t i s f i e d  w ith  t h e i r  c a r e e r s  in  e d u c a t io n ,  (7) secondary  e d u c a to r s  
w i th  seven y e a r s  o r  l e s s  e x p e r ie n c e  who were d i s s a t i s f i e d  w i th  t h e i r  
c a r e e r s  in  e d u c a t io n ,  and (8) secondary  e d u c a to r s  w ith  more than  
seven y e a r s  e x p e r ien c e  who were d i s s a t i s f i e d  w ith  t h e i r  c a r e e r s  in  
e d u c a t io n .
A 2 x 2 x 2 f a c t o r i a l  d e s ig n  was u se d .  The d a ta  were an a ly zed  
by th e  a n a l y s i s  of v a r i a n c e  method. The independen t v a r i a b l e s  were 
g rad e  l e v e l  t a u g h t ,  y e a r s  o f  e x p e r ie n c e  in  e d u c a t io n ,  and l e v e l  of 
jo b  s a t i s f a c t i o n  as  a c a r e e r  c h o ic e .  There  were two l e v e l s  o f  each 
v a r i a b l e .  The dependent v a r i a b l e  was th e  g lo b a l  s t r e s s  s c o re  on th e  
SOS In v e n to ry .
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Based upon th e  r e s u l t s  o b ta in e d ,  i t  was concluded  t h a t :
(1) There was no s i g n i f i c a n t  d i f f e r e n c e  between groups of 
e d u c a to r s  i n  e x t e n t  o f  s t r e s s  by g rade  l e v e l .  The n u l l  
h y p o th e s i s  was a c c e p te d .
(2) There was no s i g n i f i c a n t  d i f f e r e n c e  between groups of 
e d u c a to r s  in  e x t e n t  o f  s t r e s s  by y e a r s  o f  e x p e r ie n c e .
The n u l l  h y p o th e s i s  was a c c e p te d .
(3) There  was a s i g n i f i c a n t  d i f f e r e n c e  between groups of 
e d u c a to r s  i n  e x t e n t  o f  s t r e s s  by jo b  s a t i s f a c t i o n .  The 
n u l l  h y p o th e s i s  was r e j e c t e d .  This r e s u l t  i n d i c a t e d  
t h a t  l e v e l  o f  jo b  s a t i s f a c t i o n  in  e d u c a t io n  produced  a 
s i g n i f i c a n t  d i f f e r e n c e  i n  s t r e s s  s c o re s  of e d u c a to r s
(F = 1 7 .9 4 ,  p < .0 5 ) .
(4) There was no s i g n i f i c a n t  i n t e r a c t i o n  between g rad e  l e v e l  
and y e a r s  e x p e r ie n c e .  The n u l l  h y p o th e s i s  was a c c e p te d .
(5) There was no s i g n i f i c a n t  i n t e r a c t i o n  between g rade  l e v e l  
and jo b  s a t i s f a c t i o n .  The n u l l  h y p o th e s i s  was a c c e p te d .
(6) There was no s i g n i f i c a n t  i n t e r a c t i o n  between y e a r s  of 
e x p e r ie n c e  and jo b  s a t i s f a c t i o n .  The n u l l  h y p o th e s i s  
was a c c e p te d .
(7) There was no s i g n i f i c a n t  i n t e r a c t i o n  among g rad e  l e v e l ,  
y e a r s  o f  e x p e r i e n c e ,  and jo b  s a t i s f a c t i o n .  This  hypo the­
s i s  was a c c e p te d .
CHAPTER 1
INTRODUCTION
The tw e n t i e th  c e n tu ry  has  been  d e s c r ib e d  as th e  Age of 
F u tu re  Shock ( T o f f l e r ,  1970) and th e  Age o f  S t r e s s  (T ruch , 1980). 
Throughout t h i s  c en tu ry  d ram a tic  s h i f t s  i n  l i f e s t y l e s ,  a t t i t u d e s ,  
h a b i t s ,  t h o u g h ts ,  b e l i e f s ,  o r g a n iz a t i o n a l  s t r u c t u r e s ,  h e a l t h  p a t t e r n s ,  
and methods of cop ing  have  r e s u l t e d .  This i s  p a r t i c u l a r l y  t r u e  in  
t h e  ca se s  o f  s t r e s s  and i n d iv id u a l  r e a c t i o n s  t o  t h i s  phenomena. 
A ccording  to  A lb re c h t  (1 9 7 9 ) , s t r e s s  f o r  p e o p le  l i v i n g  i n  in d u s ­
t r i a l i z e d  n a t io n s  has in c re a s e d  b ecau se  o f  f i v e  m ajo r s o c i e t a l  
c h an g es :  from r u r a l  to  u rban  l i v i n g ,  from s t a t i o n a r y  to  m obile  l i f e ­
s t y l e s ,  from s e l f - s u f f i c i e n c y  to  consumerism, from i s o l a t i o n  to  
in te r c o n n e c t e d n e s s ,  and from p h y s i c a l l y  a c t i v e  to  s e d e n ta ry  work 
e n v iro n m e n ts .
These changes have e f f e c t e d  s o c i e t y ’s e x p e c ta t io n s  o f  th e  
t e a c h in g  p r o f e s s i o n .  E d u ca to rs  a r e  c a l l e d  upon to  implement f e d e r a l l y  
mandated and funded programs such  as m ains tream ing  s p e c i a l  e d u c a t io n  
s tu d e n t s  o r  such  s t a t e  l e g i s l a t e d  programs as competency t e s t i n g .  
E d u ca to rs  a r e  ex p ec ted  t o  d e a l  w i th  and s o lv e  more problem s w i th  l e s s  
p u b l i c  su p p o r t  (G a l lu p ,  1979). During th e  p a s t  decade th e s e  and o th e r  
p r e s s u r e s  have made o c c u p a t io n a l  s t r e s s  a m ajor co n ce rn  t o  e d u c a to r s .
1
2In  a  m ee t in g  o f n e a r ly  8 ,000  d e l e g a t e s ,  th e  N a t io n a l  E duca tion  Asso­
c i a t i o n  e x p re sse d  con ce rn  about t e a c h e r  s t r e s s  i n  th e  fo l lo w in g  
r e s o l u t i o n :
The N a t io n a l  E d u ca tio n  A s s o c ia t io n  b e l i e v e s  t h a t  th e  
dynamics of o u r  s o c i e t y  and in c re a s e d  p u b l i c  demands 
on e d u c a t io n  have produced  a d v e rse  and s t r e s s f u l  c l a s s ­
room and s c h o o l  c o n d i t i o n s .  These c o n d i t io n s  have le d  
t o  in c r e a s e d  e m o tio n a l  and p h y s ic a l  d i s a b i l i t i e s  among 
t e a c h e r s  and o th e r  s c h o o l  p e r s o n n e l .
The A s s o c ia t io n  u rg e s  i t s  l o c a l  a f f i l i a t e s ,  i n  cooper­
a t i o n  w i th  l o c a l  s c h o o l  a u t h o r i t i e s ,  to  develop  s t r e s s  
management programs t h a t  w i l l  f a c i l i t a t e  th e  r e c o g n i t i o n ,  
p r e v e n t io n  and t r e a tm e n t  of s t r e s s - r e l a t e d  prob lem s.
The A s s o c ia t io n  f u r t h e r  u rg e s  t h a t  th e  h a rm fu l  e f f e c t s  
o f  s t r e s s  and o th e r  s c h o o l  p e r s o n n e l  be re c o g n iz e d ,  and 
i t  demands p ro c e d u re s  t h a t  w i l l  en su re  c o n f i d e n t i a l i t y  
and t r e a tm e n t  w i th o u t  p e r s o n a l  je o p a r d y .  (N a t io n a l  
E d u ca tio n  A s s o c ia t io n ,  1979, p .  6 ) .
The im pact o f  s t r e s s  on e d u c a t io n a l  p e r s o n n e l  i s  w e l l  sup ­
p o r te d  in  th e  l i t e r a t u r e .  M ac lean 's  Magazine (March, 1976) r e p o r te d  
t h a t  between 1972 and 1976 c lassroom  m urders  have in c re a s e d  e ig h te e n  
p e r c e n t ,  ra p e s  f o r t y  p e r c e n t ,  r o b b e r ie s  t h i r t y - s e v e n  p e r c e n t  and 
p h y s i c a l  a s s a u l t s  on t e a c h e r s  s e v e n ty - s e v e n  p e r c e n t .  A ccording to  
th e  June i s s u e  of Newsweek (1975), th e  S ena te  Subcommittee on 
J u v e n i l e  D elinquency r e p o r t e d  t h a t  d u r in g  th e  academic y e a r  1975, 
a n n u a l  d e s t r u c t i o n  o f  s c h o o l  p r o p e r t i e s  exceeded $600 m i l l i o n ,  and 
70,000 c lass room  t e a c h e r s  r e p o r te d  s e r io u s  i n j u r i e s  from p h y s i c a l  
a s s a u l t s  by s t u d e n t s .  A f te r  s tu d y in g  two hundred f i f t y - t h r e e  c l a s s ­
room te a c h e r s  who were r e f e r r e d  f o r  p s y c h i a t r i c  e v a lu a t io n  because  
of v a ry in g  d eg re e s  of p s y c h o lo g ic a l  s t r e s s  and p h y s i c a l  traum a,
Bloch (1978) concluded  t h a t  th e s e  t e a c h e r s  s u f f e r e d  from en v iro n m e n ta l  
s t r e s s  and s t r a i n  and symptoms of p s y c h o lo g ic a l  and p s c h o p h y s io lo g ic a l
3m a n i f e s t a t i o n s  com parable  to  "combat n e u r o s i s . "  In  a n o th e r  s tu d y  
conducted  by I n s t r u c t o r  Magazine (Landsman, 1978) in v o lv in g  more 
th a n  9 ,000  t e a c h e r s ,  s t r e s s  was r e p o r te d  as  e d u c a to rs  b i g g e s t  h e a l t h  
problem .
A r e c e n t  s tu d y  has  documented t h a t  te a c h in g  i s  one of th e  
f i v e  most s t r e s s f u l  jo b s  i n  s o c i e t y ,  r e s u l t i n g  i n  b u rn o u t ,  apathy  
and ab se n te e ism  (Fagan, 1980). Truch (1981) has  e s t im a te d  t h a t  th e  
c o s t  o f  t h i s  phenomena i n  e d u c a t io n  may exceed $3.5 b i l l i o n .
A n a t i o n a l  random sample of 1 ,783 N a t io n a l  E duca tion  Asso­
c i a t i o n  members (N a t io n a l  E duca tion  A s s o c ia t io n ,  1980) a d d re s se d  th e  
i s s u e  o f  e d u c a t io n  as a p r o f e s s i o n .  More th a n  o n e - th i r d  of th e  
t e a c h e r s  s a id  they  p ro b a b ly  would n o t  become t e a c h e r s  i f  they  could  
r e t u r n  to  t h e i r  c o l l e g e  d ay s .  Sparks (1979) conducted  a s i m i l a r  
s tu d y  and found t h a t  f o r t y - s i x  p e r c e n t  o f  th e  t e a c h e r s  re sp o n d in g  
i n d ic a t e d  they  were d i s s a t i s f i e d  w i th  t h e i r  jo b s  as a w hole , and an 
i d e n t i c a l  p e rc e n ta g e  s a i d  t h a t  i f  they  had i t  to  do a l l  over a g a in ,  
they  would n o t  choose te a c h in g  as a c a r e e r .
The l i t e r a t u r e  s u p p o r ts  th e  concep t t h a t  t e a c h e r s  a r e  f r u s ­
t r a t e d  w i th  te a c h in g  and d e s i r e  to  le a v e  th e  p r o f e s s i o n .  While t h i s  
t r e n d  i s  r e p o r te d  in  th e  l i t e r a t u r e  i n  v a ry in g  f a s h io n ,  t h e r e  appea rs  
to  be a p a u c i ty  o f  s p e c i f i c  r e s e a r c h  t h a t  p ro v id e s  s t a t i s t i c s  on th e  
number o f t e a c h e r s  who le a v e  th e  p r o f e s s i o n  due to  e m o t io n a l ly  r e l a t e d  
p rob lem s. However, S t i n n e t t  and H uggett (1963) e s t im a te d  t h a t  th e  
tu rn o v e r  r a t e  i n  th e  p r o f e s s i o n  i s  betw een seven  to  t e n  p e r c e n t .  The 
p e rc e n ta g e  may be even h ig h e r  th an  t h a t  r e p o r t e d ,  b u t  as  m entioned
4e a r l i e r ,  t h e r e  i s  l i t t l e  i f  any s p e c i f i c  r e s e a r c h  t o  e x a c t ly  p i n ­
p o in t  th e  t r u e  tu rn o v e r  r a t e ,  th u s  th e  r a t e  w i l l  v a ry  depending on 
th e  n a tu r e  o f  th e  t e a c h in g  s i t u a t i o n  and l o c a t i o n .
S i g n i f i c a n t  amounts o f  s t r e s s  may s e r v e  to  underm ine th e  
b a s i c  m is s io n  of e d u c a t io n  th ro u g h  th e  i n h i b i t i o n  o f  c r e a t i v i t y ,  con­
c e p tu a l  t h in k in g ,  i n i t i a t i v e ,  and in v o lv em en t.  I t  i s  t h e r e f o r e  
incum bent upon p r o f e s s i o n a l s  i n  e d u c a t io n  to  e x p lo re  th e  so u rc e s  of 
s t r e s s  i n  such a way t h a t  th e  d im in u tio n  o f q u a l i t y  as w e l l  as quan­
t i t y  can be r e v e r s e d .
S tu d ie s  r e l a t i n g  to  s t r e s s  i n  e d u c a t io n  a r e  confounded by 
many f a c t o r s .  For exam ple, t h e r e  i s  no s ta n d a rd  v o c ab u la ry  of 
o c c u p a t io n a l  s t r e s s .  The term s a n x i e t y , c o n c e r n s , s t r e s s , t e n s i o n , 
n e e d s , problem s and r e a c t i o n s  have been  d e f in e d  synonomously by 
v a r io u s  a u th o rs  (E r ic k so n  and Rudd, 1967; F u l l e r ;  1969; and Coates 
and T horesen , 1976).
R e la ted  to  t h i s  problem  i n  th e  s tu d y  of s t r e s s  i s  t h a t  th e r e  
i s  a l a c k  of v a l i d  m easuring  in s t r u m e n ts .  To d a te  s t u d i e s  have been 
com pleted  t h a t  u t i l i z e  ra n k in g  s t r e s s f u l  e v en ts  a s s o c i a t e d  w i th  
t e a c h in g  (Manera and W rig h t ,  1980; Cichon and K o ff ,  1980), o r  s c a l e s  
t h a t  employ a L i k e r t - t y p e  s c o r in g  method (K yriacou and S u t c l i f f e ,  
1978). In  a d d i t i o n ,  r e a d ju s tm e n t  r a t i n g  s c a l e s  a r e  found in  th e  
l i t e r a t u r e  (Homes and Rahe, 1967). However, t h e r e  i s  no s t a n d ­
a r d iz e d  normed in s t r u m e n t .  P a s t  r e s e a r c h  d e m o n s tra te s  an overuse  
o f  p o o r ly  c o n t r o l l e d  sam p le s ,  n o n e x p e r im en ta l  r e s e a r c h  d e s ig n ,  and
5c o r r e l a t i o n a l  d a t a  a n a l y s i s  (Rabkin and S t r u e n in g ,  1976; Coates and 
T h o resen , 1976).
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THE PROBLEM
S ta tem en t o f  th e  p ro b lem . The p u rpose  o f  t h i s  s tu d y  was to  
d e te rm in e  o c c u p a t io n a l  s t r e s s  among e d u c a to r s  i n  term s o f s e l e c t e d  
v a r i a b l e s .  The s tu d y  was concerned w i th  s t r e s s  as a f u n c t io n  o f  th e  
i n t e r a c t i o n  betw een g rad e  l e v e l ,  y e a r s  o f  e x p e r ie n c e ,  and job  
s a t i s f a c t i o n .
Q u es t io n s  to  be answ ered . Based on th e  problem  s t a t e d ,  th e  
fo l lo w in g  q u e s t io n  was fo rm u la ted  to  gu id e  th e  i n v e s t i g a t i o n :  Are
d i f f e r e n c e s  i n  th e  e x t e n t  o f  e d u c a to r  s t r e s s  as m easured by a Sources 
o f  S t r e s s  In v e n to ry  a f u n c t io n  of th e  i n t e r a c t i o n  betw een g rad e  l e v e l  
t a u g h t ,  y e a r s  e x p e r i e n c e ,  and l e v e l  o f  jo b  s a t i s f a c t i o n ?
D e l im i t a t i o n  of th e  p ro b lem . The in s t ru m e n t  used  i n  t h i s  
s tu d y  was ad ap ted  from in s t ru m e n ts  u sed  i n  p re v io u s  s t u d i e s  (K yriacou 
and S u t c l i f f e ,  1978; Cichon and K o ff ,  1980). N e i th e r  t h i s  in s t ru m e n t  
n o r  any o th e r  in s t ru m e n t  d e s c r ib e d  in  th e  l i t e r a t u r e  has  been  ade­
q u a te ly  normed and s t a n d a r d i z e d .  There a r e  no v a l i d i t y  o r  r e l i a b i l i t y  
c o e f f i c i e n t s ;  how ever, a p a n e l  o f  e x p e r t s  rev iew ed  th e  in s t ru m e n t  to  
d e te rm in e  c o n te n t  v a l i d i t y ,  and i t  was f i e l d  t e s t e d  by th e  
i n v e s t i g a t o r .
The p o p u la t io n  o f  th e  s tu d y  was l im i t e d  to  s t u d e n t s  e n r o l l e d  
i n  g ra d u a te  c l a s s e s  i n  th e  G raduate  D iv is io n  o f E d u ca tio n  a t  L o u is ia n a  
S t a t e  U n iv e r s i ty  d u r in g  th e  s p r in g  s e m e s te r  o f  1981. A lthough
6g e n e r a l i z a t i o n s  beyond th e  d a ta  canno t be  made, t h e r e  was no rea so n  
to  s u s p e c t  t h a t  t h i s  p o p u la t io n  d i f f e r e d  g r e a t l y  from th e  g e n e r a l  
p o p u la t io n  o f  e d u c a t o r s .
DEFINITION OF TERMS USED
E d u c a to r . I n  t h i s  s tu d y ,  e d u c a to r  was i n t e r p r e t e d  as  i n -  
s e r v i c e  t e a c h e r s  and a d m i n i s t r a t o r s  e n r o l l e d  i n  g ra d u a te  c l a s s e s  a t  
L o u is ia n a  S t a t e  U n iv e r s i t y .
O c cu p a t io n a l  S t r e s s . Th is  term  was used as th e  n e g a t iv e  
e n v iro n m e n ta l  f a c t o r s  o r  s t r e s s o r s  ( e .g .  work o v e r lo a d ,  r o l e  con­
f l i c t / a m b i g u i t y ,  poor w orking  c o n d i t io n s )  a s s o c i a t e d  w i th  th e  
te a c h in g  p r o f e s s i o n .
Sources  o f  S t r e s s  (SOS) I n v e n to r y . The SOS In v e n to ry  i s  a 
f o r t y - s i x  i tem  in s t ru m e n t  d e s ig n ed  to  m easure  d eg rees  of s t r e s s  among 
e d u c a t o r s .
S t r e s s . This term  was r e f e r r e d  to  as th e  e x t e r n a l  f o r c e s  
t h a t  a c t  on an i n d i v i d u a l  in  a way t h a t  presum ably  w i l l  in f l u e n c e  
h i s  i n t e r p r e t a t i o n  of r e a l i t y  and h i s  b e h a v io r  ( S p i e l b e r g e r , 1971).
S t r e s s f u l  Work R e la te d  E v e n ts . This term  was used  to  deno te  
d e s i r a b l e  and u n d e s i r a b l e  e n v iro n m e n ta l  e v e n ts  o r  s t r e s s  a g e n ts  which 
demand a r e s p o n se  from th e  i n d i v i d u a l .
ORGANIZATION OF THE STUDY
C hap ter  1 p ro v id e d  background in fo r m a t io n  f o r  th e  problem  
under  i n v e s t i g a t i o n .  Emphasis was p la c e d  upon th e  im pac t o f  s t r e s s
7on e d u c a t io n a l  p e r s o n n e l ,  and d i f f i c u l t i e s  one e n co u n te rs  i n  
s tu d y in g  s t r e s s .
C hapter  2 p r e s e n te d  a summary o f th e  r e l a t e d  l i t e r a t u r e  
su rv ey ed  by th e  i n v e s t i g a t o r .  The rev iew  was d iv id e d  i n t o  f i v e  
s e c t i o n s ,  nam ely, th e  n a tu r e  o f  a t t i t u d e s ,  s c i e n t i f i c  approaches  
to  th e  s tu d y  of s t r e s s ,  o c c u p a t io n a l  s t r e s s  and i t s  r e l a t i o n s h i p  
t o  p h y s i c a l  i l l n e s s ,  o c c u p a t io n a l  s t r e s s  and i t s  r e l a t i o n s h i p  to  
m en ta l  i l l  h e a l t h ,  and o c c u p a t io n a l  s t r e s s  i n  e d u c a t io n .
C hapter  3 p r e s e n te d  p ro c e d u re  used i n  th e  s tu d y .  A t t e n t io n
was g iv en  to  th e  d e v ice  used  f o r  o b ta in in g  in fo r m a t io n  and th e  
s t a t i s t i c a l  co m pu ta tions  u t i l i z e d .
C hapter 4 p r e s e n te d  an a n a l y s i s  of th e  d a ta  o b ta in e d  from 
th e  in s t ru m e n t  u t i l i z e d  i n  th e  s tu d y .
C hapter 5 was a summary and a l i s t  o f co n c lu d in g  s ta te m e n ts
b ased  upon th e  b a s i c  p u rp o se  o f  th e  s tu d y .
CHAPTER 2
REVIEW OF THE LITERATURE
T his  c h a p te r  c o n ta in s  a rev iew  of th e  l i t e r a t u r e  r e l a t e d  to  
s t r e s s .  The r e s e a r c h  rev iew ed w i l l  be d is c u s s e d  under th e  fo l lo w in g  
s p e c i f i c  s e c t i o n s :
1. The N a tu re  o f  A t t i t u d e s .
2. The S c i e n t i f i c  Approaches to  th e  Study o f S t r e s s .
3. O c cu p a tio n a l  S t r e s s  and I t s  R e la t io n s h ip  to  P h y s ic a l  
I l l n e s s .
4. O c cu p a t io n a l  S t r e s s  and I t s  R e la t io n s h ip  to  M ental 111 
H e a l th .
5. O ccu p a t io n a l  S t r e s s  in  E d u ca tio n .
THE NATURE OF ATTITUDES
A t t i t u d e s  a r e  th e  end p ro d u c ts  of s o c i a l i z a t i o n .  They s i g ­
n i f i c a n t l y  in f l u e n c e  m an 's  re sp o n se s  to  c u l t u r a l  p r o d u c t s ,  to  o th e r  
p e r s o n s ,  and to  groups o f  p e rso n s  (Shaw and W rig h t ,  1967). There i s  
a  wide v a r i a t i o n  i n  th e  use  and d e f i n i t i o n  of t h i s  term among p r o f e s ­
s i o n a l s ,  a l th o u g h  most a g re e  upon one common c h a r a c t e r i s t i c ;  a t t i t u d e  
e n t a i l s  a p r e d i s p o s i t i o n  tow ards a c t i o n s  ( T r i a n d i s , 1956).
There a r e  a number o f  t r a d i t i o n a l  d e f i n i t i o n s  o f  a t t i t u d e  
t h a t  may be c i t e d  as i l l u s t r a t i v e  o f  common usage  o f  th e  term . The
9p r e s e n t  i n v e s t i g a t i o n  w i l l  fo l lo w  th e  g e n e r a l  g u id e l in e  o f  Shaw and 
W right (1967) who m a in ta in  t h a t  an i n v e s t i g a t i o n  o f  a t t i t u d e s  sh o u ld  
l i m i t  i t s e l f  t o  th e  e v a l u a t i v e  a s p e c t s  of a t t i t u d e s  ( e .g .  s c o re s  on 
an a t t i t u d e  i n s t r u m e n t ) .
Shaw and W right (1967) a s c r i b e  to  p r e d i s p o s i t i o n  toward 
a c t i o n  b u t  re c o g n iz e  t h i s  a c t i o n  on ly  as a  re sp o n se  to  s o c i a l  a s p e c t s  
of th e  en v ironm en t.  Th is  i s  g e n e r a l ly  c o n s id e re d  to  in c lu d e  i n t e r ­
a c t i o n s  w i th  p e r s o n s ,  and p e rso n -p ro d u ced  o b j e c t s ,  e v e n t s ,  and 
s i t u a t i o n s .
E x t r a c t i n g  as many com m onalities  from th e  t r a d i t i o n a l  th e o ­
r i s t s  and a t te m p t in g  to  r e l a t e  t h e i r  d e f i n i t i o n  as c lo s e ly  as p o s s i b l e  
to  th e  o p e r a t io n ,  Shaw and W right (1967) d e f in e  a t t i t u d e  a s :  "A
r e l a t i v e l y  e n d u r in g  sys tem  o f e v a l u a t i v e  co n cep ts  o r  b e l i e f s  which 
have been  le a r n e d  about th e  c h a r a c t e r i s t i c s  o f  a  s o c i a l  o b je c t  or 
c l a s s  o f  s o c i a l  o b j e c t s . "
The concep t o f  a t t i t u d e  advoca ted  by Shaw and W right (1967) 
a c c e p ts  s e v e r a l  o f  th e  c h a r a c t e r i s t i c s  d e s c r ib e d  by th e  t r a d i t i o n a l  
t h e o r i s t s .  That i s ,  (1) a t t i t u d e s  a r e  l e a r n e d ,  (2) th ey  a r e  n o t  
tem porary  s t a t e s ,  b u t  a r e  more o r  l e s s  e n d u r in g  once they  a r e  form ed,
(3) they  a r e  formed o r l e a r n e d  i n  r e l a t i o n  to  i d e n t i f i a b l e  r e f e r e n t s ,
(4) they  v a ry  in  d i r e c t i o n  and i n t e n s i t y  and (5) they  p o s s e s s  v a ry in g  
d eg re e s  o f  d e f i n i t i v e n e s s  ( S h e r i f  and S h e r i f ,  1967; K iab , 1967).
To s tu d y  a t t i t u d e s  r e q u i r e s  t h a t  they  be m easured . Many 
d i f f e r e n t  te c h n iq u e s  have  been  used  f o r  th e  measurement o f  a t t i t u d e s .  
The most w id e ly  used  a r e  e x e m p l i f ie d  by th e  T h u rs to n e ,  L i k e r t  and
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Guttman S c a le s .  W hile th e  adequacy o f some i s  d i f f i c u l t  t o  a s s e s s ,  
th ey  have a t  l e a s t  two common c h a r a c t e r i s t i c s .  They a r e  as fo l lo w s :
1 . They r e p r e s e n t  an i n d i v i d u a l ' s  re sp o n se  tow ards an o b je c t  
by r e q u i r i n g  him to  i n d i c a t e  h i s  agreem ent o r  d isag reem en t w i th  a s e t  
o f  s ta t e m e n ts  abou t th e  a t t i t u d e  o b j e c t .
2 . In  a lm os t ev ery  s i t u a t i o n  th e  i n d i v i d u a l  i s  f u l l y  aware 
t h a t  h i s  a t t i t u d e s  on th e  i s s u e  i n  q u e s t io n  i s  b e in g  measured (Kiab, 
1967).
Throughout th e  l i t e r a t u r e  t h e r e  i s  a v a s t  amount o f  r e s e a r c h  
r e l a t e d  to  th e  m o d i f i c a t io n  of a t t i t u d e s  and a t t i t u d e  measurement 
( S h e r i f  e t .  a l . ,  1965). While a t t i t u d e  r e s e a r c h  occu p ies  a c e n t r a l  
p o s i t i o n  i n  s o c i a l  p sy ch o lo g y , t h e r e  ap p ea rs  to  be a p a u c i ty  of 
e m p i r i c a l  r e s e a r c h  s t u d i e s  d e a l in g  w i th  th e  a t t i t u d e s  o f  e d u c a to rs  
s u b je c te d  to  o c c u p a t io n a l  s t r e s s  as they  perfo rm  t h e i r  job  f u n c t io n s .
THE SCIENTIFIC APPROACHES TO THE STUDY OF STRESS
S tu d ie s  o f  s t r e s s  a r e  couched i n  th e  m ed ica l  and psycho­
l o g i c a l  s c i e n c e s .  S t r e s s  as a r e s e a r c h  i n t e r e s t  i s  an e lu s i v e  
co n cep t  and i s  ex trem ely  d i f f i c u l t  to  d e f i n e .  No s i n g l e  ag reed  
upon d e f i n i t i o n  e x i s t s  i n  th e  l i t e r a t u r e ,  and t h i s  a cco u n ts  f o r  
much o f th e  problem  i n  s tu d y in g  s t r e s s  (Cox, 1978). S t r e s s  i s  
d e r iv e d  from th e  L a t in  word s t r i n g e r e , to  draw t i g h t  (P ea rso n  and 
Jo se p h ,  1963). An example would be th e  s t r e t c h i n g  of a ru b b e r  band. 
The second meaning assumes a more a p a t h e t i c  d e f i n i t i o n .  Using th e  
same example c i t e d  above , r e p e a t e d ly  s t r e t c h i n g  a ru b b e r  band would
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r e s u l t  i n  th e  ru b b e r  band lo s in g  i t s  o r i g i n a l  sh ap e .  In  t h i s  s e n s e  
o f  th e  w ord, s t r e s s  i s  viewed i n  a more g e n e r a l  s en se  o f  h a rd s h ip  as 
a  r e a c t i o n  to  a s t im u lu s .
Three app roaches  r e p r e s e n t  th e  main t h r u s t  to  th e  problem  of 
a  d e f i n i t i o n  of s t r e s s .  The f i r s t  app roach  d e s c r ib e s  s t r e s s  i n  term s 
o f  th e  s t im u lu s  c h a r a c t e r i s t i c s  o f  environm ents  which a r e  reco g n ize d  
as  d i s t u r b i n g  o r  d i s r u p t i v e  i n  some way. In  t h i s  model e x t e r n a l  
s t r e s s e s  g iv e  r i s e  to  a s t r e s s  r e a c t i o n  w i th in  th e  i n d i v i d u a l .  In  
o th e r  words s t r e s s  i s  t h a t  which happens to  a p e r s o n ,  n o t  what happens 
i n  him; i t  i s  a s e t  o f  c au se s  and i s  u s u a l l y  t r e a t e d  as an in d ep en d en t 
v a r i a b l e  (Symonds, 1947; Ruff and K orch in , 1964; L e v in e ,  1867; 
F ra n k e n h a u se r , 1975; L a z a ru s ,  1976).
The second approach  views a con cep t o f  s t r e s s  as a un iform  
a r o u s a l  re sp o n se  in v o lv in g  th e  C e n t ra l  Nervous System and th e  
Autonomic Nervous System. This th e o ry  im p l ie s  t h a t  m easures ta k en  
of any p h y s i o l o g i c a l  in d e x  w i l l  r e f l e c t  th e  p h y s i o l o g i c a l  s t a t e  of 
a r o u s a l  o f  th e  s u b j e c t ,  and t h a t  th e  m agnitude  o f th e  re sp o n se  i s  a 
good i n d i c a t i o n  o f  th e  i n t e n s i t y  of th e  s t r e s s o r  (L acey , 1966).
Many o f th e  e x p e r im e n ta l  s t u d i e s  u t i l i z i n g  t h i s  app roach  have in v o lv ed  
th e  p h y s io lo g i c a l  r e a c t i o n s  of r a t s  to  shock  t r e a tm e n t s .
The t h i r d  approach  to  th e  s tu d y  o f s t r e s s  a d h e res  to  a 
re s p o n se -b a se d  d e f i n i t i o n .  This  th e o ry  t r e a t s  s t r e s s  as  a depen­
d en t  v a r i a b l e ;  i t  views s t r e s s  as a p a r t i c u l a r  re sp o n se  o r  p a t t e r n  
o f  re sp o n se s  to  a s t r e s s o r  a g en t  which i s  tak en  as ev id en c e  t h a t  
th e  p e rso n  i s  u n d e r  p r e s s u r e  from a d i s t u r b i n g  env ironm ent (Kagen
and L e v i ,  1971; L e v i ,  1974). R esea rch e rs  s u g g e s t  t h a t  most l i f e  
changes evoke a  p h y s i o l o g i c a l  s t r e s s  re sp o n se  which p re p a re s  th e  
p e rso n  f o r  th e  p h y s i c a l  a c t i v i t y  of c o p in g . They h y p o th e s iz e  t h a t  
p h y s i c a l  d i s e a s e  i s  m ed ia ted  by o n e 's  p s y c h o lo g ic a l  and g e n e t i c  
makeup and by e x p e r ie n c e s  i n  l i f e .
In  m e d ic in e ,  S e ly e  (1956) eq u a ted  s t r e s s  w i th  th e  r e s p o n se -  
based  th e o ry  o f  s t r e s s .  He saw a v a r i e t y  of e v e n ts  o r  " s t r e s s o r s "  
as a l l  p ro d u c in g  a s i n g l e  s p e c i f i c  p a t t e r n  o f  b o d i ly  r e a c t i o n .
D uring th e  r e a c t i o n  s t a g e ,  t h e r e  i s  an i n t e r n a l  lo w erin g  o f b o d i ly  
r e s i s t a n c e  d u r in g  which a v a r i e t y  o f i n f e c t i o u s  d i s e a s e s  may d e v e lo p ,  
t h a t  under  norm al c irc u m s ta n c e s  would be  s u c c e s s f u l l y  r e s i s t e d .  An 
a c t i v a t i o n  of b o d i ly  d e fe n se  mechanisms th en  o ccu rs  i n c r e a s in g  h e a r t  
r a t e ,  b lo o d  p r e s s u r e ,  m uscle  to n e ,  and d i g e s t i v e  s e c r e t i o n .  I f  t h i s  
d e fe n s iv e  b o d i ly  s t a t e  i s  p ro lo n g e d ,  i t  can i n i t i a t e  what Se lye  
termed " d i s e a s e s  of a d a p t a t i o n . "
Se lye  su g g es te d  t h a t  a l l  i n d i v i d u a l s  have  th e  same b a s i c  
d e fe n se  r e a c t i o n  to  s t r e s s .  He a l s o  b e l i e v e d  t h a t  th e  d e fe n se  
r e a c t i o n  t o  s t r e s s  p r o g r e s s e s  th ro u g h  t h r e e  i d e n t i f i a b l e  s t a g e s  
which r e p r e s e n t  h i s  G enera l  A d a p ta t io n  Syndrome. D uring th e  f i r s t  
s t a g e ,  th e  a larm  r e a c t i o n ,  th e  body shows th e  changes c h a r a c t e r i s t i c  
o f  i n i t i a l  exposu re  to  th e  s t r e s s o r  a g e n t ,  and a t  th e  same tim e  i t s  
l e v e l  o f  r e s i s t a n c e  i s  lo w ered . The second s t a g e ,  t h a t  of r e s i s t a n c e ,  
fo l lo w s  i f  c o n t in u e d  exposu re  to  th e  s t r e s s  a g e n t  i s  c o m p a t ib le  w ith  
a d a p t a t i o n .  At t h i s  s t a g e ,  th e  i n d i v i d u a l  a d a p ts  t o  th e  s i t u a t i o n  
by " f i g h t "  o r  " f l i g h t . "  The b o d i ly  changes c h a r a c t e r i s t i c  o f  th e
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a la rm  r e a c t i o n  d i s a p p e a r  and a r e  r e p la c e d  by th e  changes m arking th e  
i n d i v i d u a l ' s  a d a p t a t i o n  to  th e  s i t u a t i o n .  R e s is ta n c e  r i s e s  above 
norm al. The f i n a l  s t a g e  i s  t h a t  o f  e x h a u s t io n .  Long te rm  exposu re  
t o  th e  same s t r e s s o r  a g en t  may d e p le t e  o n e 's  energy  f o r  a d a p ta t io n ,  
and c o l l a p s e  o c c u r s .
OCCUPATIONAL STRESS 
AND ITS RELATIONSHIP TO PHYSICAL ILLNESS
A g r e a t  d e a l  o f  r e s e a r c h  has  been  conducted over r e c e n t  y e a r s
i n  th e  f i e l d  o f  o c c u p a t io n a l  s t r e s s  and i t s  r e l a t i o n s h i p  to  p h y s i c a l
i l l n e s s .  A number o f  d e g e n e r a t iv e  d i s e a s e s  a r e  b e l i e v e d  to  be
t r i g g e r e d  by s t r e s s .  Coronary th ro m b o s is ,  rheum ato id  a r t h r i t i s ,  
p e r i p h e r a l  v a s c u l a r  d i s e a s e ,  e s s e n t i a l  h y p e r t e n s io n ,  and can ce r  
r e p r e s e n t  a few of th e  s t r e s s - r e l a t e d  o rg a n ic  d i s tu r b a n c e s  (Cooper 
and M a rs h a l l ,  1976; P e l l e t i e r ,  1977). There i s  a growing body of 
e v id en ce  from s t u d i e s  i n  e x p e r im e n ta l  l a b o r a to r y  s e t t i n g s  (Kahn and 
Quinn, 1970) and i n  th e  w orkp lace  (M a rg o l i s , K ro e s , and Quinn, 1974) 
to  su g g e s t  t h a t  o c c u p a t io n a l  s t r e s s  i s  a c a u s a l  f a c t o r  i n  th e s e  
d i s e a s e s .
A lthough th e s e  s t u d i e s  have d is c o v e re d  many p o s s ib ly  p a th o ­
g e n ic  e f f e c t s  o f  s t r e s s f u l  l i f e  e v e n t s ,  th ey  have  r a i s e d  q u e s t i o n s ,  
a s  y e t  unansw ered , abou t th e  p ro c e s s  whereby th e s e  e f f e c t s  a r e  p r o ­
duced. A number of c r i t i c s  have argued t h a t  f u r t h e r  p ro g r e s s  toward 
answ ering  th e s e  q u e s t i o n s  depends on s o lv in g  numerous m e th o d o lo g ic a l  
problem s t h a t  a r e  common i n  r e s e a r c h  on s t r e s s f u l  l i f e  e v e n ts  (Brown,
14
1974; Hudgens, 1974; Hough, F a i rb a n k ,  and G a rc ia ,  1976; Dohrenwend 
and Dohrenwend, 1977).
OCCUPATIONAL STRESS 
AND ITS RELATIONSHIP TO MENTAL ILL HEALTH
R esearch  has  a l s o  been  conducted  in  th e  f i e l d  o f  o c c u p a t io n a l  
s t r e s s  and i t s  r e l a t i o n s h i p  to  m en ta l  i l l  h e a l t h .  K om hauser (1965) 
fo u n d ,  f o r  exam ple, t h a t  poo r m en ta l  h e a l t h  was d i r e c t l y  r e l a t e d  to  
u n p le a s a n t  work c o n d i t i o n s ,  th e  n e c e s s i t y  to  work f a s t  and to  expend 
a  l o t  o f  p h y s ic a l  e f f o r t ,  and to  e x c e s s iv e  and in c o n v e n ie n t  h o u rs .  
Work o v e r lo a d  was found to  be  s i g n i f i c a n t l y  r e l a t e d  to  a number of 
i n d i c a t o r s  of s t r e s s :  e s c a p i s t  d r in k in g ,  ab se n te e ism  from work, low
m o t iv a t io n  to  w ork, low ered s e l f - e s t e e m ,  and an absence  of sugges­
t i o n s  to  employers ( P o r t e r  and L aw ler,  1965; Quinn, Seashore  and 
M angione, 1971; and M a rg o l is ,  Kroes and Quinn, 1974). S e v e ra l  
r e s e a r c h e r s  have r e p o r te d  s t r e s s  i n d i c a t o r s  r e l a t e d  to  r o l e  am b ig u ity :  
low jo b  s a t i s f a c t i o n ,  h ig h  j o b - r e l a t e d  t e n s i o n ,  g r e a t e r  f u t i l i t y ,  
low er s e l f - c o n f i d e n c e ,  d e p re ssed  mood, and i n t e n t i o n  to  le a v e  job  
(Kahn e t . a l . , 1964; French and C aplan , 1970; and M argo lis  e t .  a l . , 
1974).
OCCUPATIONAL STRESS IN EDUCATION
The r e l a t i o n s h i p  betw een jo b  s t r e s s  and perfo rm ance  may be 
viewed as  a c u r v i l i n e a r  p r o g r e s s io n  ( Iv an c ev ich  and M atte so n , 1979). 
Most p eo p le  t h in k  o f  s t r e s s  as  som ething  to  be a v o id ed . Y et too
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l i t t l e  s t r e s s  can be v e ry  h a rm fu l .  As s t r e s s  i n c r e a s e s ,  so  does 
p e rfo rm an ce , up to  an o p t im a l  p o i n t .  This p o in t  may v a ry  between 
i n d i v id u a l s  b ecau se  o f  d i f f e r e n t  p e r s o n a l i t y  p a t t e r n s ,  l e v e l s  of 
p h y s i c a l  c o n d i t i o n ,  o r  c a p a c i t i e s  to  cope w i th  am b igu ity  o r  r i s k .
With a f u r t h e r  in c r e a s e  i n  s t r e s s ,  i n d i v i d u a l  perfo rm ance  b e g in s  to  
d i s s i p a t e .
There a r e  few er e m p i r ic a l  s t u d i e s  on th e  n a tu re  o f occupa­
t i o n a l  s t r e s s  i n  e d u c a t io n  th a n  t h e r e  a r e  i n  o th e r  a r e a s .  Dunham 
(1976) concluded  from a s tu d y  o f s i x  hundred  f i f t y - e i g h t  te a c h e r s  
i n  England t h a t  more t e a c h e r s  a r e  e x p e r ie n c in g  s t r e s s ,  and t h a t  
s e v e re  s t r e s s  i s  b e in g  e x p e r ie n c e d  by more t e a c h e r s .
I d e n t i f y i n g  th e  s o u rc e s  o f  o c c u p a t io n a l  s t r e s s f u l  e v en ts  i s  
ex trem ely  d i f f i c u l t  to  a s c e r t a i n  among i n d i v i d u a l s .  S t r e s s  a f f e c t s  
each e d u c a to r  d i f f e r e n t l y .  What i s  s t r e s s f u l  f o r  one p e rso n  may no t 
be s t r e s s f u l  f o r  a n o th e r .  A lthough few s t u d i e s  of th e  r e l i a b i l i t y  
and v a l i d i t y  of work r e l a t e d  e v e n ts  have been  p u b l i s h e d ,  a v a i l a b l e  
ev id en ce  s u g g e s ts  w eaknesses i n  b o th  th e s e  r e s p e c t s  (Rahe, 1972; 
S a ra so n ,  e t .  a l . , 1975; Rabkin and S t r u e n in g ,  1976). Y e t ,  th e  
accum ula tion  o f  s t r e s s f u l  work r e l a t e d  e v e n ts  has  been  shown to  be 
p o s i t i v e l y  c o r r e l a t e d  t o  s e l f - r e p o r t e d  te n s i o n  and d i s e a s e s  of 
a d a p ta t io n  such  as d e p re s s io n  and a lc o h o l ism  (P ay k e l ,  e t . a l . , 1969; 
Vinokur and S e l z e r ,  1975).
The m a jo r i ty  of r e s e a r c h  concerned w i th  l i f e  e v en t  s t r e s s  
has  made use  o f th e  S o c ia l  R ead justm en t R a t in g  S c a le  (SRRS) developed  
by Holmes and Rahe (1 9 6 7 ) . T h e ir  method employed th e  u se  o f w e ig h ted
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i tem s  which r e p r e s e n t  common l i f e  e v e n ts  t h a t  r e q u i r e  change in  
s o c i a l  a d ju s tm e n t .  These l i f e  e v e n ts  a r e  r a t e d  by s u b j e c t s  as to  
t h e i r  r e l a t i v e  d eg ree  o f  n e c e s sa ry  a d ju s tm e n t .  For example, d ea th  
o f  a spouse  i s  w e igh ted  a t  one hundred ( th e  h ig h e s t  p o in t  on th e  
s c a l e ) ,  m a r r ia g e  a t  f i f t y ,  change i n  r e c r e a t i o n  a t  n in e te e n .  These 
r e s e a r c h e r s  have shown t h a t  i f  an i n d i v i d u a l  accum ula tes  a number 
o f  such  changes i n  a r e l a t i v e l y  s h o r t  p e r io d  o f t im e ,  th e  p h y s io ­
l o g i c a l  system  i s  a f f e c t e d  and i l l n e s s  i s  more l i k e l y  t o  o ccu r .  
Numerous o th e r  s t u d i e s  have  s i m i l a r l y  shown a s s o c i a t i o n s  between 
number and i n t e n s i t y  of l i f e  e v e n ts  and th e  p r o b a b i l i t y  of s p e c i f i c  
i l l n e s s e s  i n  th e  n e a r  f u t u r e  (Rahe, 1972; Homes and Masuda, 1974). 
However, th e  v a s t  m a jo r i ty  o f  l i f e  e v en ts  and w o r k - r e la te d  ev en ts  
s t u d i e s  in c lu d in g  th o se  in  e d u c a t io n ,  have r e l i e d  on s t a t i s t i c a l  
methods of th e  most ru d im en ta ry  n a t u r e .  Between group d i f f e r e n c e s  
have o f t e n  been r e p o r te d  on ly  i n  p e r c e n ta g e s .  Given th e  v e ry  l a r g e  
sample s i z e s  c h a r a c t e r i s t i c  of most l i f e  e v e n ts  r e s e a r c h ,  even ve ry  
sm a l l  c o r r e l a t i o n s  of no p r a c t i c a l  u se  have p a sse d  t e s t s  o f  s t a t i s ­
t i c a l  s i g n i f i c a n c e  (Rabkin and S t r u e n in g ,  1976).
Cichon and Koff (1980) r e c e n t l y  su rveyed  4 ,934 te a c h e r s  i n  
Chicago u s in g  th e  p ro c e d u re  employed by Holmes and Rahe. Using 
t h i r t y - s i x  i tem s  th o u g h t to  be a s s o c i a t e d  w i th  t e a c h in g ,  they  asked  
s u b j e c t s  to  ra n k  each e v en t  as to  w h e th er  i t  was i n d i c a t i v e  of more 
o r  l e s s  s t r e s s  than  th e  f i r s t  week o f s c h o o l .  The c o n c lu s io n  drawn 
from th e  r e s u l t s  o f  th e  a n a l y s i s  was t h a t  t h e r e  were no s i g n i f i c a n t  
d i f f e r e n c e s  between th e  subgroups  compared. Two e x p la n a t io n s  may
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acco u n t f o r  th e s e  f i n d i n g s : l a r g e  sample s i z e  and t h e i r  u se  of
s t r e s s  as an in d ep en d en t v a r i a b l e .
A nother i s s u e  i n  l i f e  e v e n ts  r e s e a r c h  t h a t  has n o t  been 
i n v e s t i g a t e d  i s  th e  p o s s i b i l i t y  o f  i n t e r a c t i o n  between w o r k - r e la te d  
e v e n ts  and o th e r  f a c t o r s , such as a v a i l a b i l i t y  of s o c i a l  s u p p o r t  
system s to  s e rv e  as p r o t e c t i v e  b u f f e r s  f o r  th e  a f f e c t e d  i n d i v i d u a l  
(C ap lan , 1974). For exam ple, what im pact does jo b  s a t i s f a c t i o n  have 
on s t r e s s ?  I t  may be t h a t  when th e  w o r k - r e la t e d  ev en t  s c o re  and th e  
s o c i a l  s u p p o r t  s c o r e  a r e  c o n s id e re d  j o i n t l y ,  s i g n i f i c a n t  f in d in g s  
w i l l  emerge. This  com bina tion  i s  y e t  to  be r e p o r te d  i n  th e  l i t e r a t u r e ,  
and th u s  c l e a r l y  documents th e  need f o r  more a n a l y t i c a l  approaches  
(Rabkin and S t r u e n in g ,  1976). These i n v e s t i g a t o r s  recommend t h a t  
f u t u r e  r e s e a r c h e r s  concern  them selves  w i th  b e t t e r  sample s e l e c t i o n ,  
s eek  a p p r o p r i a t e  and r e l e v a n t  i tem s in  t h e i r  c h e c k l i s t s ,  t r y  to  
r e f i n e  c r i t e r i a ,  and u se  m u l t i v a r i a t e  s t a t i s t i c a l  methods i n  t h e i r  
d a ta  a n a ly s e s .  S p i e lb e r g e r  and S arason  (1978) s u g g e s t  t h a t  th e  n e x t  
s te p  i n  th e  p r o g r e s s i v e  developm ent of t h i s  f i e l d  e n t a i l s  ex am ina tion  
o f  th e  c irc u m stan c es  under  which such  e f f e c t s  o ccu r  and do n o t  o c cu r .
To d a te  on ly  two s t u d i e s  in  e d u c a t io n  a p p e a r  i n  th e  l i t e r a t u r e  
r e l a t i v e  to  some of th e  i s s u e s  d i s c u s s e d  e a r l i e r .  Kyriacou and 
S u t c l i f f e  (1978) i n v e s t i g a t e d  th e  p r e v a le n c e ,  so u rc e s  and symptoms 
o f  s t r e s s  among two hundred  f i f t y - s e v e n  sc h o o l  t e a c h e r s  i n  England.
They r e p o r te d  t h a t  t h e r e  appeared  to  be l i t t l e  a s s o c i a t i o n  between 
s e l f - r e p o r t e d  s t r e s s  and s e x ,  q u a l i f i c a t i o n ,  ag e ,  l e n g th  o f  te a c h in g  
e x p e r ie n c e ,  o r  p o s i t i o n  h e ld  i n  s c h o o l .  These r e s e a r c h e r s  r e p o r te d
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t h a t  th ey  were u n a b le  to  pe rfo rm  two-way a n a ly s e s  o f  v a r ia n c e  due to  
too  few te a c h e r s  f o r  ad eq u a te  com parison .
F o llow ing  a s i m i l a r  p ro ce d u re  employed by Holmes and Rahe, 
Cichon and Koff (1980) developed  an in s t ru m e n t  to  p ro v id e  a q u a n t i ­
t a t i v e  b a s i s  f o r  s tu d y in g  s t r e s s  a s s o c i a t e d  w i th  t e a c h in g .  Analyzing 
th e  re sp o n se s  to  th e  Teaching  Events S t r e s s  In v e n to ry  o f  4875 c e r t i ­
f i e d  t e a c h e r s  i n  C hicago , th ey  found few s i g n i f i c a n t  d i f f e r e n c e s  
e x i s t e d  among th e  subgroups o f  t e a c h e r s  (e le m en ta ry  v s .  seco n d a ry ;  
male v s .  fem a le ;  new v s .  e x p e r ie n c e d ;  w h i te  v s .  m in o r i ty )  compared 
in  th e  s tu d y .  However, th ey  d id  o b ta in  some ev id en c e  t h a t  i n d i c a t e d  
t h a t  s t r e s s f u l  work r e l a t e d  e v e n ts  ten d  to  c l u s t e r  around m ajor 
themes ( e .g .  management t e n s i o n ,  p e d a g o g ic a l  f u n c t i o n s ) .  They a l s o  
r e p o r t e d  t h a t  i n t e r c o r r e l a t i o n s  a c ro s s  i tem s  f o r  th e  t o t a l  sample 
were a l l  p o s i t i v e ,  and ranged  betw een .015 and .6 90 . The work 
r e l a t e d  ev en ts  se rv ed  as in d ep en d en t v a r i a b l e s .  T h e ir  c o n c lu s io n s  
drawn from th e  r e s u l t s  o f  th e  d i s c r im in a n t  a n a l y s i s  were t h a t  th e r e  
were no s i g n i f i c a n t  d i f f e r e n c e s  betw een th e  ty p e  o f  s c h o o l  o r  g rade  
l e v e l  t a u g h t  and t h a t  t e a c h e r s  s h a re  common p e r c e p t io n s  of s t r e s s  
a s s o c i a t e d  w i th  t e a c h in g .
These and o th e r  f i n d i n g s  len d  th em se lv e s  to  f u r t h e r  s tu d y .
For exam ple, would th e s e  same r e s u l t s  be  r e p o r te d  u s in g  some v a r i ­
a t i o n  o f  in s t r u m e n ts ,  em ploying d i f f e r e n t  p ro c e d u re s  and m e th o d o lo g ie s ,  
o r  a p p ly in g  d i f f e r e n t  d a ta  a n a ly s i s ?
R ath er  than  a l lo w  com petent t e a c h e r s  t o  le a v e  th e  p r o f e s s i o n ,  
o r  even w orse  a l lo w  good t e a c h e r s  to  become n o n f u n c t io n a l  o r
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i n c a p a c i t a t e d  w i t h i n  th e  p r o f e s s i o n ,  i t  seems a p p r o p r i a t e  to  e s t a b l i s h  
th e  n e c e s s a ry  p r o v i s io n s  f o r  h e lp in g  e d u c a to rs  a d a p t  to  th o se  s t r e s s ­
f u l  a g e n ts  o r  e v e n ts  w hich appear to  f r e q u e n t  th e  p r o f e s s i o n .  The 
f i r s t  s t e p  i n  such an approach  i s  to  i d e n t i f y  th e  so u rc e s  of th o se  
s t r e s s f u l  e v e n ts  which have th e  p o t e n t i a l  f o r  im p a ir in g  p e rfo rm ance , 
u s in g  an in s t ru m e n t  which i s  s e n s i t i v e  enough to  d i f f e r e n t i a t e  so u rc es  
o f  s t r e s s  among d i f f e r e n t  groups of t e a c h e r s .
SUMMARY
The concep t of s t r e s s  i n  i t s  p r e s e n t  s e n s e  has  evo lved  in  
th e  l a s t  f o r t y  y e a r s ,  and i s  s t i l l  i n  th e  p ro c e ss  o f  developm ent 
and r e f in e m e n t .  In  t h i s  s tu d y  s t r e s s  i n  th e  te a c h in g  p r o f e s s i o n  was 
d e s c r ib e d  i n  term s of th e  n a tu r e  o f  a t t i t u d e s  as a p r e d i s p o s i t i o n  
tow ard  a c t i o n ,  as a re sp o n se  to  s o c i a l  a s p e c t s  of a c t i o n ,  and as a 
r e s p o n se  to  s o c i a l  a s p e c t s  o f  th e  en v ironm en t.  Few e m p i r ic a l  
r e s e a r c h  s t u d i e s  were found d e a l in g  w i th  th e  a t t i t u d e s  of e d u c a to rs  
s u b je c te d  to  o c c u p a t io n a l  s t r e s s .
The d i f f i c u l t i e s  a s s o c i a t e d  w i th  s tu d y in g  s t r e s s  were 
r e v e a le d  in  a d e s c r i p t i o n  of th e  v a r io u s  s c i e n t i f i c  approaches  
employed i n  th e  s tu d y  of s t r e s s .  These in c lu d e d  th e  problem s of 
d e f i n i t i o n ,  poor r e l i a b i l i t y  and v a l i d i t y  o f  in s t r u m e n t s ,  and th e  
u se  o f v a r io u s  m e th o d o lo g ie s .
The im pact o f  s t r e s s  on p h y s i c a l  and m en ta l  h e a l t h  was 
d e s c r ib e d .  D eg en e ra t iv e  d i s e a s e s  and poor m en ta l  h e a l t h  were found 
to  be a s s o c i a t e d  w i th  s t r e s s .
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S tu d ie s  on th e  n a tu r e  o f  o c c u p a t io n a l  s t r e s s  r e v e a le d  t h a t  
s t r e s s  i n  e d u c a t io n  i s  on th e  r i s e ,  and t h a t  s e v e re  s t r e s s  i s  b e in g  
ex p e r ien c e d  by more t e a c h e r s .  There i s  th e  need f o r  a d d i t i o n a l  s tu d i e s  
which w i l l  h e lp  e d u c a to r s  to  b e t t e r  u n d e rs ta n d  and cope w i th  th e  
phenomenon o f  s t r e s s .
CHAPTER 3
PROCEDURES USED IN THE STUDY
The p u rpose  o f  t h i s  s tu d y  was to  d e te rm in e  i f  d i f f e r e n c e s  
i n  th e  e x te n t  of e d u c a to r  s t r e s s  were a fu n c t io n  o f th e  i n t e r a c t i o n  
betw een g rade  l e v e l  t a u g h t ,  y e a r s  e x p e r ie n c e ,  and l e v e l  o f  job  
s a t i s f a c t i o n .  The r e s e a r c h  form at developed  f o r  t h i s  s tu d y  was a 
2 x 2 x 2  f a c t o r i a l  d e s ig n .  The methodology i s  p re s e n te d  under th e  
fo l lo w in g  h e a d in g s :  (1) s u b j e c t s ,  (2) p ro c e d u re s ,  (3) h y p o th e se s ,
(4) r e s e a r c h  d e s ig n ,  and (5) s t a t i s t i c a l  a p p l i c a t i o n .
SUBJECTS
The s u b j e c t s  c o n s i s t e d  o f  one hundred t h i r t y - s i x  s tu d e n t s  
e n r o l l e d  i n  g ra d u a te  c l a s s e s  i n  th e  G raduate  D iv is io n  o f  E duca tion  
a t  L o u is ia n a  S t a t e  U n iv e r s i ty  and e x te n s io n  c l a s s e s  off-cam pus d u ring  
th e  s p r in g  s em e s te r  of 1981. This c a te g o ry  c o n s i s te d  o f  more than  
t h r e e  hundred s t u d e n t s .  Each s u b je c t  was a s s ig n e d  to  one o f  e ig h t  
groups on th e  b a s i s  o f  th e  manner i n  which each  responded  to  a s e r i e s  
o f  q u e s t i o n s .  One hundred  t h i r t y - s i x  s u b je c t s  were th en  randomly 
s e l e c t e d  from each  o f  th e  e ig h t  groups to  p a r t i c i p a t e  i n  th e  s tu d y .  




A f o r t y - s i x  i te m  in s t ru m e n t  was developed  which u t i l i z e d  a 
s e l f - r e p o r t  m easure  o f  s t r e s s  to  c o l l e c t  d a ta  f o r  t h i s  s tu d y .  The 
in s t ru m e n t  was fo rm u la ted  a f t e r  e x te n s iv e  rev iew  o f th e  l i t e r a t u r e  
t o  d e te rm in e  w hich work r e l a t e d  ev en ts  shou ld  be used  to  o b ta in  
e d u c a to r  a t t i t u d e s  tow ard s t r e s s .  An in s t ru m e n t  used by Cichon and 
Koff (1980) in  a s tu d y  t o  a s s e s s  s t r e s s  among more than  fo u r  thousand  
t e a c h e r s  i n  C hicago, and one used by K yriacou and S u t c l i f f e  (1978) 
i n  a s tu d y  o f t e a c h e r s  i n  s i x t e e n  sch o o ls  in  England, as w e l l  as 
in fo r m a t io n  from a l i t e r a t u r e  re v iew , se rv ed  as th e  b a s i s  of th e  
developm ent o f  th e  in s t ru m e n t  f o r  t h i s  s tu d y .
The Sources of S t r e s s  (SOS) In v e n to ry  was a d m in is te r e d  d u r in g  
a two-week p e r io d  in  th e  s p r in g  s e m e s te r  o f  1981. More th an  twenty 
p r o f e s s o r s  in  th e  C o llege  of E duca tion  ag reed  to  p a r t i c i p a t e  and 
a d m in i s t e r  th e  SOS In v e n to ry  to  t h e i r  g ra d u a te  c l a s s e s .  P acke ts  
c o n ta in in g  (1) a com bina tion  in fo rm a t io n  and i d e n t i f i c a t i o n  form, 
and (2) co p ie s  of th e  SOS In v e n to ry  were p re p a re d  and g iv en  to  each 
p r o f e s s o r  f o r  a d m i n i s t r a t i o n  to  each o f h i s / h e r  c l a s s ( e s ) .
The SOS In v e n to ry  c o n s i s t e d  of f o r t y - s i x  i te m s .  The i tem s 
o f th e  in s t ru m e n t  r e q u i r e d  only  one re s p o n se .  The i tem s  were 
d e s ig n ed  to  o b ta in  a g l o b a l  s c o r e  which cou ld  be used  i n  th e  a n a ly s i s  
o f  v a r i a n c e  s t a t i s t i c a l  te c h n iq u e .  Follow ing g e n e r a l  L i k e r t  p ro ­
c e d u re s ,  s u b j e c t s  were asked  to  respond  to  each i te m  b ased  on a 
f i v e - p o i n t  s c a l e  r a n g in g  from 5 (ex trem e ly  s t r e s s f u l )  t o  1 (n o t
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s t r e s s f u l  a t  a l l ) . I n d iv i d u a l s  were asked  to  respond to  each i tem  
b ased  on h i s / h e r  own a c t u a l  e x p e r ie n c e s  o r  how h e / s h e  would p e r c e iv e  
th e  e v e n t  i f  h e / s h e  e x p e r ie n c e d  i t  i n  th e  f u t u r e .
A d m in is t r a to r s  and f a c u l t y  of L o u is ia n a  S t a t e  U n iv e r s i ty  
were  asked  to  rev iew  th e  p roposed  in s t ru m e n t  and s u g g e s t  a l t e r ­
n a t iv e s  o r  a d d i t i o n s . As a r e s u l t  some item s were d e le t e d  and some 
w ere added . O ther i tem s  were reworded f o r  c l a r i t y .  The in s t ru m e n t  
used  i n  th e  s tu d y  was v a l i d a t e d  i n  s e v e r a l  c l a s s e s  o th e r  than  th o s e  
under s tu d y .  U n derg raduate  c l a s s e s  i n  th e  C o llege  of E d u ca tio n  and 
t e a c h e r s  and a d m i n i s t r a t o r s  t a k in g  g ra d u a te  e x te n s io n  co u rse s  p r o ­
v id e d  v a lu a b le  fee d b ac k .  R esponsdents  were asked  to  c o r r e c t  any 
p ro c e d u ra l  d i f f i c u l t i e s  t h a t  e x i s t e d  i n  a d m in is te r in g  and s c o r in g  
th e  in s t r u m e n t .  C o n seq u en tly ,  s e v e r a l  changes were made which c l a r i ­
f i e d  th e  i n s t r u c t i o n s ,  and made re a d in g  and s c o r in g  th e  in s t ru m e n t  
e a s i e r ,  th e re b y  d e c r e a s in g  th e  p o s s i b i l i t y  of s c o r in g  e r r o r s .
HYPOTHESES
For th e  p u rpose  o f  s t a t i s t i c a l  a n a l y s i s ,  t h e  fo l lo w in g  
h y p o th ese s  t e s t e d  th e  main e f f e c t s  o f  g rade  l e v e l  (A), y e a r s  of 
e x p e r ie n c e  (B ) , and jo b  s a t i s f a c t i o n  (C ) .
H oi: There i s  no s i g n i f i c a n t  d i f f e r e n c e  betw een groups of
t e a c h e r s  i n  e x t e n t  o f  s t r e s s  by g rade  l e v e l .
Ho2: There i s  no s i g n i f i c a n t  d i f f e r e n c e  betw een groups of
t e a c h e r s  i n  e x t e n t  o f  s t r e s s  by y e a r s  of e x p e r ie n c e .
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Ho3: There i s  no s i g n i f i c a n t  d i f f e r e n c e  betw een groups of
t e a c h e r s  i n  e x t e n t  of s t r e s s  by job  s a t i s f a c t i o n .
The fo l lo w in g  f o u r  h y p o th ese s  de te rm ined  second and t h i r d  
o rd e r  i n t e r a c t i o n :
Ho4: There i s  no s i g n i f i c a n t  i n t e r a c t i o n  between g rad e  l e v e l
and y e a r s  o f  e x p e r ie n c e .
Ho5: There i s  no s i g n i f i c a n t  i n t e r a c t i o n  between g rade  l e v e l
and jo b  s a t i s f a c t i o n .
Ho6: There i s  no s i g n i f i c a n t  i n t e r a c t i o n  betw een y e a r s  of
e x p e r ie n c e  and jo b  s a t i s f a c t i o n .
Ho7: There i s  no s i g n i f i c a n t  i n t e r a c t i o n  among g rade  l e v e l ,
y e a r s  of e x p e r ie n c e  and jo b  s a t i s f a c t i o n .
Each h y p o th e s i s  was t e s t e d  f o r  s i g n i f i c a n c e  a t  th e  .05 l e v e l  o f  
c o n f id e n c e .
RESEARCH DESIGN
A 2 x 2 x 2 f a c t o r i a l  d e s ig n  was used i n  t h i s  s tu d y .  The 
in d ep en d en t v a r i a b l e s  were g rade  l e v e l  of employment, y e a r s  of 
e x p e r ie n c e  in  e d u c a t io n ,  and jo b  s a t i s f a c t i o n  as a c a r e e r  c h o ic e .  
There w ere two l e v e l s  o f  each v a r i a b l e .  The dependent v a r i a b l e  was 
th e  g lo b a l  s c o r e  on th e  SOS I n v e n to r y ,  w i th  a p o s s ib l e  range  of 
f o r t y - s i x  to  two hundred  t h i r t y .
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STATISTICAL APPLICATION
The re s p o n se s  to  th e  i tem s on th e  in s t ru m e n ts  w ere  compiled 
i n t o  g lo b a l  s t r e s s  s c o r e s  by th e  i n v e s t i g a t o r .  The re sp o n se s  f o r  
each  group were summarized and th e  r e s u l t s  were p re s e n te d  in  Table  1. 
Means and s ta n d a r d  d e v i a t i o n s  were computed f o r  each group of educa­
t o r s ,  and th e  r e s u l t s  o f  th e  com pu ta tions  were r e p o r te d  i n  Table 2. 
The d a ta  were s u b je c te d  to  th e  a n a ly s i s  of v a r i a n c e  p ro c e d u re .  The 
r e s u l t s  were r e p o r te d  i n  Table  3. The methods f o r  combining th e  
means o f  th e  v a r io u s  groups to  t e s t  th e  main e f f e c t s  of g rade  l e v e l ,  
y e a r s  e x p e r ie n c e ,  and jo b  s a t i s f a c t i o n  were p re s e n te d  i n  Tables  A, 5, 
and 6. The c o n c lu s io n s  and recommendations c o n ta in e d  i n  th e  f i n a l  
c h a p te r  o f  t h i s  s tu d y  were made b ased  upon t h a t  in fo r m a t io n .
CHAPTER 4
PRESENTATION AND ANALYSIS OF DATA
The p u rp o se  of t h i s  s tu d y  was to  d e te rm in e  i f  t h e r e  was a 
d i f f e r e n c e  i n  th e  t o t a l  v a r i a b i l i t y  among e d u c a to r  s t r e s s  s c o re s  
a t t r i b u t e d  to  c e r t a i n  e d u c a to r  v a r i a b l e s .  M a te r i a l  p r e s e n te d  in  
t h i s  c h a p te r  was o rg a n iz ed  i n t o  fo u r  s e c t i o n s  b ased  upon one hundred 
t h i r t y - s i x  r e s p o n d e n t s ’ a t t i t u d e  toward s t r e s s  and th r e e  t e a c h e r  
v a r i a b l e s .  'These v a r i a b l e s  p ro v id e d  th e  b a s i s  o f  p r e s e n t a t i o n  of 
th e  f in d in g s  and th e  s e c t i o n s  of t h i s  c h a p te r  were  p r e s e n t a t i o n  of 
d a t a ,  a n a l y s i s  of d a t a ,  main e f f e c t s ,  and i n t e r a c t i o n  e f f e c t s .  
Seven teen  r e s p o n d e n t s '  in s t ru m e n ts  were n o t  used i n  th e  s tu d y  and 
were d is c a rd e d  p r i o r  to  a n a l y s i s  f o r  v a r io u s  r e a s o n s :  d e p a r tu re s
from i n s t r u c t i o n s ,  t e a c h e r s  on s a b b a t i c a l ,  g ra d u a te  s tu d e n t s  w ith o u t  
te a c h in g  e x p e r ie n c e  and i n s t r u c t o r s  in  v o c a t i o n a l  s c h o o ls .  G lobal 
s t r e s s  s c o r e s  which were used  f o r  a n a l y s i s  were p r e s e n te d  in  t a b u la r  
form . The d a ta  in  a l l  t a b l e s  were a n a ly z e d .
PRESENTATION OF DATA
The d a ta  were g e n e r a te d  from re s p o n se s  to  th e  Sources of 
S t r e s s  In v e n to ry .  From th e  t h r e e  hundred  t h i r t y - t w o  s u b je c t s  who 
v o lu n te e r e d  to  com plete  th e  SOS I n v e n to r y ,  one hundred  t h i r t y - s i x  
w ere  randomly s e l e c t e d  f o r  p a r t i c i p a t i o n .  Respondents were  asked  to
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r a t e  each  o f th e  f o r t y - s i x  i tem s on th e  SOS In v e n to ry  from 5 
(ex trem e ly  s t r e s s f u l )  t o  1 (no t s t r e s s f u l  a t  a l l ) .  The s c o r in g  
which was com pleted by th e  i n v e s t i g a t o r  in v o lv ed  adding  a l l  th e  
common re sp o n se s  i n  each  column and m u l t ip ly in g  th e  number of column 
re sp o n se s  by th e  column v a lu e .  The sum of th e s e  v a lu e s  r e s u l t e d  i n  
a  g lo b a l  s t r e s s  s c o r e  f o r  each re s p o n d e n t ,  and allow ed  th e  i n v e s t i ­
g a to r  to  a n a ly z e  th e  d a t a .  The p o s s i b l e  range  of s c o r e s  f o r  each 
p a r t i c i p a n t  was from f o r t y - s i x  to  two hundred t h i r t y ,  and th e  a c t u a l  
ran g e  was from f i f t y - s i x  to  two hundred f i v e .
ANALYSIS OF DATA
Data p r e s e n te d  i n  Table  1 r e p r e s e n te d  th e  g lo b a l  s t r e s s  
s c o re s  f o r  groups o f  e d u c a to r s  a s s ig n e d  on th e  b a s i s  of s e l e c t e d  
v a r i a b l e s . Data r e p o r te d  in  Column 1 r e p r e s e n te d  e lem en ta ry  educa­
t o r s  w i th  seven  y e a r s  o r  l e s s  e x p e r ie n c e  who were s a t i s f i e d  w ith  
t h e i r  c a r e e r s  in  e d u c a t io n .  The d a ta  showed t h a t  th e  g lo b a l  s t r e s s  
s c o r e s  ranged  betw een s e v e n ty - f o u r  and one hundred n in e ty - s e v e n .
Data r e p o r te d  i n  Column 2 showed s t r e s s  s c o re s  f o r  e lem en ta ry  
e d u c a to rs  w i th  more th a n  seven  y e a r s  e x p e r ie n c e  who were s a t i s f i e d  
w i th  an e d u c a t io n a l  c a r e e r .  S t r e s s  s c o re s  f o r  t h i s  group ranged  
between f i f t y - s i x  and one hundred e i g h t y - t h r e e .
The d a ta  r e v e a le d  i n  Column 3 c h a r a c t e r i z e d  seco n d ary  edu­
c a to r s  w i th  seven  y e a r s  or l e s s  e x p e r ie n c e  who were s a t i s f i e d  w ith  
t h e i r  jo b s  i n  e d u c a t io n .  This g r o u p 's  s t r e s s  s c o r e s  ranged  between 
s i x t y - n i n e  and one hundred s e v e n ty - e ig h t .
Table 1
Stress Scores for Groups of Educators Assigned on the 
Basis of Selected Variables
Subjects
Elementary Educators Secondary Educators Elementary Educators Secondary Educators
Seven Years or 
Less Experience 
Satisfied
More than Seven 
Years Experience 
Satisfied
Seven Years or 
Less Experience 
Satisfied
More than Seven 
Years Experience 
Satisfied
Seven Years or 
Less Experience 
Dissatisfied
More than Seven 
Years Experience 
Dissatisfied
Seven Years or 
Less Experience 
Dissatisfied
More than Seven 
Years Experience 
Dissatisfied
S(l) 149 139 139 140 142 147 149 140
S(2) 129 174 69 85 139 165 154 163
S(3) 130 56 92 100 86 164 142 178
S(4) 162 152 82 132 158 161 161 160
SC5) 161 183 87 140 182 138 153 181
S(6) 197 120 151 123 156 156 136 133
S(l) 146 128 178 164 134 180 128 168
S(8) 145 101 94 150 160 183 144 136
S(9) 142 116 116 152 162 148 135 117
S(10) 87 156 121 167 118 171 168 80
S(ll) 126 149 168 127 119 149 114 174
S(12) 140 144 93 123 173 205 178 105
S (13) 82 145 119 152 160 148 140 145
5(14) 119 139 116 147 205 139 165 124
S (15) 127 135 148 86 175 104 128 171
S(16) 126 138 178 141 141 185 149 132
S(17) 74 127 140 145 163 171 150 165




Column 4 in c lu d e d  d a ta  o f  secondary  e d u c a to rs  w i th  more th an  
sev en  y e a r s  e x p e r ie n c e  who were a l s o  s a t i s f i e d  w i th  t h e i r  c a r e e r s  in  
e d u c a t io n .  S t r e s s  s c o r e s  among t h i s  group o f e d u c a to r s  ranged  between 
e i g h t y - f i v e  and one hundred  s i x ty - s e v e n .
In  Column 5 d a ta  were r e p o r te d  which in d ic a te d  th e  s t r e s s  
s c o r e s  of d i s s a t i s f i e d  e lem en ta ry  e d u c a to r s  w ith  seven  y e a r s  o r  l e s s  
e x p e r ie n c e .  This  g ro u p ’s s t r e s s  s c o re s  ranged  betw een e i g h t y - s i x  
and two hundred f i v e .
Data which i n d i c a t e d  th e  s t r e s s  s c o r e s  o f  d i s s a t i s f i e d  
e lem en ta ry  e d u c a to r s  w i th  more th an  seven  y e a r s  e x p e r ie n c e  were 
r e p o r te d  i n  Column 6. S t r e s s  s c o r e s  f o r  t h i s  group ranged  between 
one hundred fo u r  and two hundred  f i v e .
In  Column 7 d a ta  were  r e v e a le d  r e l a t i v e  to  d i s s a t i s f i e d  
secondary  e d u c a to r s  w i th  seven  y e a r s  o r  l e s s  e x p e r ie n c e .  This 
g ro u p ’s s t r e s s  s c o r e s  ranged  between one hundred f o u r t e e n  and one 
hundred s e v e n t y - e i g h t .
In  Column 8 d a ta  were  r e p o r te d  which i n d i c a t e d  th e  s t r e s s  
s c o r e s  o f  d i s s a t i s f i e d  seconda ry  e d u c a to r s  w i th  more th an  seven 
y e a r s  e x p e r ie n c e .  This  g r o u p 's  s t r e s s  s c o r e s  ranged  between e ig h ty  
and one hundred  e ig h ty - o n e .
Data p r e s e n te d  i n  Table  2 showed mean s c o r e s  and s ta n d a rd  
d e v ia t io n s  f o r  group perfo rm ance  on th e  SOS In v e n to ry .  The d a ta  
i n  each c e l l  o f  th e  d e s ig n  were computed from th e  s c o r e s  o f  e i g h t  
groups o f  s e v e n te e n  members each .
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Table 2
Means and S tan d a rd  D e v ia t io n s  o f  S t r e s s  
S cores  f o r  Groups o f  E duca to rs  A ssigned  
on th e  B a s is  o f  S e le c te d  V a r ia b le s
Groups S.D.
E lem en tary  E d u c a to r s ,
Seven Y ears o r  Less E x p e r ie n c e ,  
S a t i s f i e d 131.88 30.57
E lem en tary  E d u c a to r s ,
More th a n  Seven Years E x p e r ie n c e ,  
S a t i s f i e d
135.41 28.58
Secondary E d u c a to r s ,
Seven Y ears  o r  Less E x p e r ie n c e ,  
S a t i s f i e d 123 34.23
Secondary E d u c a to r s ,
More th a n  Seven Y ears E x p e r ie n c e ,  
S a t i s f i e d 134.06 24.21
E lem entary  E d u c a to r s ,
Seven Y ears  o r  Less E x p e r ie n c e ,  
D i s s a t i s f i e d 151.35 27.83
E lem entary  E d u c a to r s ,
More th a n  Seven Years E x p e r ie n c e ,  
D i s s a t i s f i e d 159.65 23.07
Secondary E d u c a to r s ,
Seven Y ears o r  Less E x p e r ie n c e ,  
D i s s a t i s f i e d 146.71 16.17
Secondary E d u c a to r s ,
More th an  Seven Y ears E x p e r ie n c e ,  
D i s s a t i s f i e d 145.41 28.34
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A 2 x 2 x 2 f a c t o r i a l  d e s ig n  was used and th e  d a t a  were 
an a ly zed  by th e  a n a l y s i s  of v a r i a n c e  method. R esp o n d en ts ’ s t r e s s  
s c o r e s  f o r  each  c e l l  w ere  an a ly zed  to  d e te rm in e  i f  any s i g n i f i c a n t  
d i f f e r e n c e s  e x i s t e d  among th e  e ig h t  group s c o r e s .  The in dependen t 
v a r i a b l e s  were  g rade  l e v e l ,  y e a r s  of e x p e r ie n c e ,  and jo b  s a t i s f a c t i o n .  
The dependen t v a r i a b l e  was th e  group s c o r e  on th e  SOS In v e n to ry .
This  s c o r e  was th e  i n d i c a t i o n  o f  th e  d eg ree  o f s t r e s s  f o r  t h e  work
r e l a t e d  e v e n t s . In  o t h e r  w o rd s , th e  h ig h e r  th e  s c o re  th e  g r e a t e r
th e  d eg ree  o f  s t r e s s  p e rc e iv e d  by th e  e d u c a to r .  The Summary d a ta  
r e s u l t i n g  from th e s e  s t a t i s t i c a l  com pu ta tions  were p re s e n te d  in  
T ab le  3 . The l e v e l  o f  s i g n i f i c a n c e  chosen f o r  t e s t i n g  th e  seven  
h y p o th e se s  was .05 .
MAIN EFFECTS
The method f o r  combining th e  means o f  th e  v a r io u s  groups to
t e s t  th e  e f f e c t  o f  g rade  l e v e l  was shown in  T ab le  4. The mean of
th e  sum o f  th e  means o f  e lem en ta ry  e d u c a to r s  was 144 .57 . The mean 
o f  th e  sum of th e  means o f  seco n d ary  e d u c a to r s  was 137 .30 . The 
o b ta in e d  F v a lu e  f o r  g rad e  l e v e l  w i th  one d eg re e  o f  freedom was 2 .4 5 .  
T h e re fo re ,  th e  s t r e s s  s c o r e s  o f  th e  e lem en ta ry  g rad e  l e v e l  group 
were n o t  s i g n i f i c a n t l y  d i f f e r e n t  th an  th e  s t r e s s  s c o r e s  of th e  seco n ­
dary  g rade  l e v e l  g roup . The n u l l  h y p o th e s i s  was a c c e p te d ,  demon­
s t r a t i n g  t h a t  th e  group a t  th e  e lem en ta ry  g rad e  l e v e l  d id  n o t  s c o re  
d i f f e r e n t l y  th a n  th e  group a t  th e  secondary  l e v e l .
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Table 3
S t r e s s  Scores  i n  Terms o f A n a ly s is  of V arian ce  
Of Grade L e v e l ,  Y ears  E x p e r ie n c e ,  and Job S a t i s f a c t i o n  
A 2 x  2 x 2 F a c t o r i a l  Design 
Summary Table
sov df SS MS F P
Grade L eve l 1 1 ,8 0 1 .7 1 ,8 0 1 .7 2.45 n. s .
Years E xperience 1 990.4 990.4 1 .35 n . s .
Job S a t i s f a c t i o n 1 13 ,1 8 3 .2 1 3 ,1 8 3 .2 17.94 <.05
Grade L ev e l  x 
Years E xperience 1 8 .9 8 .9 .01 n . s .
Grade L ev e l  x 
Job S a t i s f a c t i o n 1 158.9 158.9 .22 n . s .
Years E xperience  x 
Job S a t i s f a c t i o n 1 122.4 122.4 .17 n . s .
Grade L eve l x 
Years E x p erien ce  x 
Job S a t i s f a c t i o n 1 622.7 622.7 .85 n . s .
E r ro r 128 9 4 ,0 6 6 .2 734.89219 — —
T o ta l 135 110 ,9 5 4 .4
Table 4
Method of Summing Means of Groups to
Test the Main Effect of Grade Level
V a r ia b le Level 1 Level 2





The method f o r  combining th e  means o f  th e  v a r io u s  groups to  
t e s t  th e  e f f e c t  o f  y e a r s  of e x p e r ie n c e  was p re s e n te d  i n  T able  5. The 
mean o f th e  sum o f  th e  means o f  e d u c a to r s  w i th  seven  y e a r s  o r  l e s s  
e x p e r ie n c e  was 138 .24 . The mean o f  th e  sum of th e  means of e d u ca to rs  
w i th  more th an  seven  y e a r s  e x p e r ie n c e  was 143 .63 . The o b ta in e d  F 
v a lu e  f o r  y e a r s  e c p e r ie n c e  w i th  one d eg ree  o f  freedom was 1 .3 5 .  
T h e re fo re ,  th e  s t r e s s  s c o r e s  o f  th e  group w i th  seven  y e a r s  o r  l e s s  
e x p e r ie n c e  were n o t  s i g n i f i c a n t l y  d i f f e r e n t  th a n  th e  s c o re s  of th e  
group w i th  more th a n  sev en  y e a r s  e x p e r ie n c e .  The n u l l  h y p o th e s is  
was a c c e p te d ,  d e m o n s t ra t in g  t h a t  th e  group o f i n d i v i d u a l s  who had 
seven  y e a r s  o r  l e s s  e x p e r ie n c e  d id  n o t  s c o r e  d i f f e r e n t l y  th a n  th e  
group o f i n d i v i d u a l s  who had more th an  seven  y e a r s  o f  e x p e r ie n c e .
The method f o r  combining th e  means o f  th e  v a r io u s  groups to  
t e s t  th e  e f f e c t  of jo b  s a t i s f a c t i o n  was r e p o r te d  i n  T able  6. The 
mean of th e  sum of th e  means o f  e d u c a to r s  who i n d ic a t e d  they  were 
s a t i s f i e d  w ith  e d u c a t io n  as a c a r e e r  was 1 3 1 .09 . The mean of th e  
sum of th e  means of e d u c a to r s  who s a id  they  were d i s s a t i s f i e d  w i th  
e d u c a t io n  as  a c a r e e r  was 150 .78 . The o b ta in e d  F v a lu e  f o r  jo b  
s a t i s f a c t i o n  w i th  one d e g re e  o f  freedom was 1 7 .9 4 .  T h e re fo re ,  th e  
s t r e s s  s c o r e s  f o r  th e  in d ep en d en t v a r i a b l e ,  jo b  s a t i s f a c t i o n ,  were 
s i g n i f i c a n t  a t  th e  .05 l e v e l .  The n u l l  h y p o th e s i s  was r e j e c t e d ,  
d e m o n s tra t in g  t h a t  e d u c a to r s  who r e p o r te d  them selves  to  be s a t i s f i e d  
r e g a r d l e s s  of y e a r s  of e x p e r ie n c e  o r  g rade  l e v e l  ta u g h t  s c o re d  d i f ­
f e r e n t l y  on th e  SOS In v e n to ry  th a n  d id  e d u c a to r s  who were d i s s a t i s f i e d .
Table 5
Method of Summing Means of Groups to
Test the Main Effect of Years Experience
V a r ia b le Level 1 Level 2





Method of Summing Means of Groups to
Test the Main Effect of Job Satisfaction
V a r ia b le L evel 1 Level 2
Job S a t i s f a c t i o n (131.88) + (135.41) + (123) + (134.06) = (151.35) +
131.09 = 150.78




The second  o rd e r  i n t e r a c t i o n  of Grade L ev e l  x Y ears  Exper­
ie n c e  was n o t  s i g n i f i c a n t .  T h e re fo re ,  th e  n u l l  h y p o th e s i s  r e l a t i n g  
t o  th o s e  i n t e r a c t i o n s  was a c c e p te d .  The s t r e s s  s c o r e  d i f f e r e n c e s  i n  
t h i s  s tu d y  were n o t  due t o  s y s te m a t ic  e f f e c t s  o f  g rad e  l e v e l  and 
y e a r s  e x p e r ie n c e .
The second o rd e r  i n t e r a c t i o n  of Grade L eve l x Job S a t i s ­
f a c t i o n  was n o t  s i g n i f i c a n t .  T h e re fo re ,  th e  n u l l  h y p o th e s i s  r e l a t i n g  
to  th o s e  i n t e r a c t i o n s  was a c c e p te d .  The s t r e s s  s c o r e  d i f f e r e n c e s  i n  
t h i s  s tu d y  were n o t  due t o  s y s te m a t ic  e f f e c t s  o f  g rad e  l e v e l  and jo b  
s a t i s f a c t i o n .
The second o rd e r  i n t e r a c t i o n  of Years E x p e r ien ce  x Job 
S a t i s f a c t i o n  was n o t  s i g n i f i c a n t .  T h e re fo re ,  th e  n u l l  h y p o th e s i s  
r e l a t i n g  to  th o s e  i n t e r a c t i o n s  was a c c e p te d .  The s t r e s s  s c o r e  d i f ­
f e r e n c e s  i n  t h i s  s tu d y  were n o t  due to  s y s te m a t ic  e f f e c t s  of y e a r s  
o f  e x p e r ie n c e  and jo b  s a t i s f a c t i o n .
The t h i r d  o rd e r  i n t e r a c t i o n  (Grade L eve l x Y ears E xperience  
x  Job S a t i s f a c t i o n )  was n o t  s i g n i f i c a n t .  T h e r e f o r e ,  t h e  n u l l  h y p o th ­
e s i s  r e l a t i n g  to  th o s e  i n t e r a c t i o n s  was a c c e p te d .  The s t r e s s  s c o r e  
d i f f e r e n c e s  i n  t h i s  s tu d y  were n o t  due to  s y s te m a t i c  e f f e c t s  o f  y e a r s  
o f  e x p e r ie n c e  and jo b  s a t i s f a c t i o n .
The t h i r d  o rd e r  i n t e r a c t i o n  (Grade Level x Y ears  E x p erien ce  
x Job S a t i s f a c t i o n )  was n o t  s i g n i f i c a n t .  T h e re fo re ,  t h e  n u l l  h y p o th ­
e s i s  r e l a t i n g  to  th o s e  i n t e r a c t i o n s  was a c c e p te d .  The s t r e s s  s c o r e
d i f f e r e n c e s  i n  t h i s  s tu d y  were n o t  due t o  s y s te m a t ic  e f f e c t s  o f  th e  
in d ep en d en t v a r i a b l e s  o f  g rade  l e v e l ,  y e a r s  o f  e x p e r ie n c e ,  and l e v e l  
o f  jo b  s a t i s f a c t i o n .
CHAPTER 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
SUMMARY
This  s tu d y  a t te m p te d  to  d e te rm in e  i f  d i f f e r e n c e s  i n  th e  
e x t e n t  o f  e d u c a to r  s t r e s s  as m easured by th e  Sources of S t r e s s  
In v e n to ry  was a f u n c t io n  of th e  i n t e r a c t i o n  between g rade  l e v e l  
t a u g h t ,  y e a r s  e x p e r ie n c e ,  and l e v e l  o f  jo b  s a t i s f a c t i o n .  G raduate 
s tu d e n t s  e n r o l l e d  a t  L o u is ia n a  S t a t e  U n iv e r s i ty  composed th e  sample 
f o r  th e  s tu d y .  Data a n a l y s i s  was in te n d e d  to  r e v e a l  i f  any d i f ­
f e r e n c e s  i n  s t r e s s  s c o r e s  were by s y s te m a t ic  e f f e c t s  of g rade  l e v e l ,  
y e a r s  of e x p e r ie n c e ,  and l e v e l  of jo b  s a t i s f a c t i o n .  The summary, 
c o n c lu s io n s  and recommendations of th e  s tu d y  a re  in c lu d e d  i n  t h i s  
c h a p te r .
There i s  a p a u c i ty  o f  r e s e a r c h  c o n ce rn in g  th e  s t r e s s  g e n e ra te d  
by s p e c i f i c  work r e l a t e d  e v e n ts  among e d u c a to r s .  Most of th e  s tu d i e s  
rev iew ed  i n  th e  l i t e r a t u r e  r e v e a le d  problem s of d e f i n i t i o n  and th e  
u se  of v a r io u s  m e th o d o lo g ie s .  To be  more s p e c i f i c ,  no s tu d y  was 
r e p o r te d  t h a t  i n v e s t i g a t e d  th e  e f f e c t s  o f  s t r e s s  on th e  th r e e  
in d ep en d en t v a r i a b l e s  g rad e  l e v e l  t a u g h t ,  y e a r s  o f  e x p e r ie n c e ,  and 
l e v e l  o f  jo b  s a t i s f a c t i o n  u s in g  a r o b u s t  d e s ig n .  The p r e s e n t  in v e s ­
t i g a t i o n  was d e s ig n ed  to  p ro v id e  in fo r m a t io n  co n ce rn in g  d eg rees  of 
s t r e s s  among th e s e  t h r e e  v a r i a b l e s .
39
40
In  t h i s  s tu d y ,  th e  i n t e r a c t i o n  e f f e c t s  o f  Grade Level x 
Years E xperience  x Job S a t i s f a c t i o n ,  Y ears E xperience  x Job S a t i s ­
f a c t i o n ,  Grade L eve l x Job S a t i s f a c t i o n ,  and Grade L ev e l  x Years 
E xperience  were i n s i g n i f i c a n t .  The r e s u l t s  showed t h a t ,  i n  th e  
p r e s e n t  i n v e s t i g a t i o n ,  t h e  combined e f f e c t  o f  th e  in d ep en d en t v a r i ­
a b le s  was l e s s  th a n  th e  e f f e c t  o f  th e  s e p a r a t e  v a r i a b l e s .  N e i th e r  
th e  t h r e e  v a r i a b l e  c o m b in a t io n s ,  no r any two v a r i a b l e  com bina tion  
had any s i g n i f i c a n t  e f f e c t .
In  t h i s  s tu d y ,  th e  on ly  s i g n i f i c a n t  f in d i n g  was th e  d i f ­
f e r e n c e  in  s t r e s s  s c o r e s  o f th e  s a t i s f i e d  and d i s s a t i s f i e d  e d u c a to r s .  
T h is  s tu d y  m ere ly  p o in te d  out t h a t  e d u c a to r s  who w ere s a t i s f i e d  w ith  
t h e i r  c a r e e r s  i n  e d u c a t io n  r e p o r te d  w o r k - r e la t e d  ev en ts  d i f f e r e n t l y  
th a n  d id  e d u c a to r s  who were d i s s a t i s f i e d  w i th  e d u c a t io n  as a c a r e e r .
The d a ta  su p p o r te d  th e  n o t io n  t h a t  t h e r e  i s  a r e l a t i o n s h i p  between 
jo b  s a t i s f a c t i o n  and jo b  s t r e s s .  However, i t  was n o t  w i t h i n  th e  
purv iew  o f  t h i s  s tu d y  to  p r e d i c t  th e  d i r e c t i o n ,  r a t h e r  i t s  pu rpose  
was to  d e te rm in e  i f  t h e r e  was any d i f f e r e n c e  betw een jo b  s a t i s f a c t i o n  
and jo b  s t r e s s .  W ith in  th e  l i m i t s  o f  t h i s  s tu d y ,  th e  f in d i n g  b a s i c a l l y  
su p p o r te d  th e  s tu d y  by K yriacou and S u t c l i f f e  (1978). These 
r e s e a r c h e r s  r e p o r t e d  t h a t  t e a c h e r s  who e x p e r ie n c e  g r e a t e r  s t r e s s  a r e  
a l s o  l i k e l y  to  e x p e r ie n c e  low er jo b  s a t i s f a c t i o n ,  to  be a b s e n t  more 
f r e q u e n t ly  and to  be more l i k e l y  to  le a v e  t e a c h in g .  I t  i s  r e a so n a b le  
t o  f in d  a s i g n i f i c a n t  d i f f e r e n c e  due to  jo b  s a t i s f a c t i o n  and d i s ­
s a t i s f a c t i o n .  From t h i s ,  one can conclude  w h e th er  o r  n o t  an e d u c a to r
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i s  s a t i s f i e d  in f l u e n c e s  h i s  a b i l i t y  to  h a n d le  jo b  s t r e s s ,  and t h a t  
t h e r e  may be a d i f f e r e n c e  i n  th e  way a s a t i s f i e d  e d u c a to r  h an d le s  
s t r e s s  compared to  how a d i s s a t i s f i e d  e d u c a to r  h an d le s  s t r e s s .  For 
exam ple, th e  a b s e n te e  r a t e  f o r  th e  two groups may be d i f f e r e n t .
CONCLUSIONS
The s u b j e c t s  f o r  t h i s  s tu d y  c o n s i s te d  of one hundred t h i r t y -  
s i x  s tu d e n t s  e n r o l l e d  i n  th e  G raduate  D iv is io n  of E duca tion  a t  
L o u is ia n a  S t a t e  U n iv e r s i t y .  S u b je c ts  were s e l e c t e d  from a p o o l  of 
re sp o n d e n ts  who were a d m in is te r e d  th e  SOS In v e n to ry  d u r in g  th e  s p r in g  
s e m e s te r  o f  1981. The sam ple c o n s i s t e d  o f  e ig h t  groups w i th  sev en ­
te e n  members each . The e i g h t  groups were as f o l l o w s :
Group I  -  S a t i s f i e d  e d u c a to rs  w i th  seven  y e a r s  o r  l e s s  
e x p e r i e n c e ,  t e a c h in g  a t  th e  e lem en ta ry  l e v e l .
Group I I  -  S a t i s f i e d  e d u c a to rs  w i th  more th a n  seven  y e a r s  
e x p e r ie n c e  te a c h in g  a t  th e  e lem en ta ry  l e v e l .
Group I I I  -  S a t i s f i e d  e d u c a to r s  w i th  seven  y e a r s  o r  l e s s  
e x p e r ie n c e  who were te a c h in g  a t  th e  secondary  
l e v e l .
Group IV -  S a t i s f i e d  e d u c a to r s  w i th  more th a n  seven  y e a r s  
o f  e x p e r ie n c e ,  who were t e a c h in g  a t  th e  secon ­
d a ry  l e v e l .
Group V -  D i s s a t i s f i e d  e d u c a to rs  w i th  sev en  y e a r s  o r  l e s s  
e x p e r i e n c e ,  who were te a c h in g  a t  th e  e lem en ta ry  
l e v e l .
42
Group VI -  D i s s a t i s f i e d  e d u c a to r s  w i th  more th a n  seven  
y e a r s  e x p e r ie n c e ,  who were t e a c h in g  a t  th e  
e lem en ta ry  l e v e l .
Group VII -  D i s s a t i s f i e d  e d u c a to r s  w i th  seven  y e a r s  o r  l e s s  
e x p e r ie n c e ,  who were te a c h in g  a t  th e  secondary  
l e v e l .
Group V II I  -  D i s s a t i s f i e d  e d u c a to r s  w i th  more th a n  seven  
y e a r s  e x p e r ie n c e ,  who were te a c h in g  a t  th e  
seco n d ary  l e v e l .
The t o t a l  p o p u la t io n  was a d m in is te r e d  th e  f o r t y - s i x  i tem  
L i k e r t - t y p e  s c a l e  d e p i c t in g  work r e l a t e d  e v e n ts  t h a t  were common 
to  p r a c t i c i n g  e d u c a to r s .  From th e  s c o r e s  a ccum ula ted , th e  dependent 
v a r i a b l e  f o r  th e  s tu d y ,  s t r e s s ,  was g e n e r a te d .
A 2 x 2 x 2 f a c t o r i a l  d e s ig n  was u sed .  The d a ta  were an a ly zed  
by th e  a n a l y s i s  of v a r i a n c e  m ethod. S t a t i s t i c a l  a n a l y s i s  t e s t e d  th e  
fo l lo w in g  h y p o th e se s  r e l a t e d  to  th e  main e f f e c t s  o f  Grade L ev e l ,
Years E x p e r ie n c e ,  and Job S a t i s f a c t i o n :
1 . There i s  no s i g n i f i c a n t  d i f f e r e n c e  betw een groups of 
te a c h e r s  i n  e x te n t  o f  s t r e s s  by g rad e  l e v e l .  This  h y p o th e s i s  was 
a c c e p te d .
2. There i s  no s i g n i f i c a n t  d i f f e r e n c e  betw een groups of 
t e a c h e r s  i n  e x te n t  of s t r e s s  by y e a r s  o f  e x p e r ie n c e .  T h is  h y p o th e s i s  
was a c c e p te d .
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3 . There i s  no s i g n i f i c a n t  d i f f e r e n c e  betw een groups of 
t e a c h e r s  i n  e x t e n t  o f  s t r e s s  by jo b  s a t i s f a c t i o n .  This h y p o th e s i s  
was r e j e c t e d .
The same s t a t i s t i c a l  a n a l y s i s  t e s t e d  th e  fo l lo w in g  h y p o th ese s  
r e l a t e d  to  second and t h i r d  o rd e r  i n t e r a c t i o n s :
A. There  i s  no s i g n i f i c a n t  i n t e r a c t i o n  betw een g rade  l e v e l  
and y e a r s  e x p e r ie n c e .  This  h y p o th e s i s  was a c c e p te d .
5 . There i s  no s i g n i f i c a n t  i n t e r a c t i o n  between g rad e  l e v e l  
and jo b  s a t i s f a c t i o n .  T h is  h y p o th e s i s  was a c c e p te d .
6. There i s  no s i g n i f i c a n t  i n t e r a c t i o n  betw een y e a r s  of 
e x p e r ie n c e  and jo b  s a t i s f a c t i o n .  This  h y p o th e s i s  was a c c e p te d .
7. There i s  no s i g n i f i c a n t  i n t e r a c t i o n  among g rad e  l e v e l ,  
y e a r s  o f  e x p e r ie n c e ,  and jo b  s a t i s f a c t i o n .  T h is  h y p o th e s i s  was 
a c c e p te d .
The s tu d y  showed t h a t  f o r  th e  group o f  e d u c a to r s  under s tu d y  
t h e r e  was a s i g n i f i c a n t  r e l a t i o n s h i p  betw een jo b  s a t i s f a c t i o n  and 
jo b  s t r e s s .  This may i n d i c a t e  t h a t  th o se  i n d i v i d u a l s  who were 
d i s s a t i s f i e d  w i th  t h e i r  jo b s  sco re d  h ig h e r  on th e  SOS In v e n to ry .
RECOMMENDATIONS
This s tu d y  i n v e s t i g a t e d  th e  e x te n t  o f  s t r e s s  as a f u n c t io n  
o f  g rade  l e v e l  t a u g h t ,  y e a r s  o f  e x p e r ie n c e ,  and l e v e l  o f  jo b  s a t i s ­
f a c t i o n  o f  p r a c t i c i n g  e d u c a to r s .  The fo l lo w in g  recommendations a r e  
a d i r e c t  r e s u l t  o f  th e  p r e s e n t  i n v e s t i g a t i o n :
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1. A s i m i l a r  s tu d y  shou ld  be conducted of th o se  te a c h e r s  who 
have l e f t  th e  te a c h in g  p r o f e s s i o n .
2. T eachers  i n  t r a i n i n g  shou ld  be s tu d ie d  to  a s c e r t a i n  t h e i r  
re s p o n s e s  to  th e  SOS In v e n to ry .
3. F u r th e r  s tu d y  i s  needed to  develop  an in s t ru m e n t  t h a t  has 
h ig h e r  r e l i a b i l i t y  and v a l i d i t y  c o e f f i c i e n t s  f o r  f u t u r e  r e s e a r c h .
4. A d d i t io n a l  re f in e m e n t  o f  in s t ru m e n ts  employing work 
r e l a t e d  ev en ts  a s s o c i a t e d  w i th  te a c h in g  shou ld  be conducted .
5 . A d d i t io n a l  in fo r m a t io n  i s  needed concern ing  th e  r e l a t i o n ­
s h ip  between d eg rees  of s t r e s s  g e n e ra te d  by work s i t u a t i o n s  and 
t e a c h e r  b u rn o u t .
6. The d a ta  o b ta in e d  in  t h i s  s tu d y  dem onstra ted  t h a t  jo b  
s a t i s f a c t i o n  made a s i g n i f i c a n t  d i f f e r e n c e  in  e d u c a to rs  re sp o n se s  on 
th e  SOS I n v e n to ry .  F u r th e r  i n v e s t i g a t i o n  shou ld  c o n c e n t r a te  on 
i d e n t i f y i n g  s p e c i f i c  d i f f e r e n c e s  between th e s e  two groups of edu­
c a t o r s .  One method f o r  d e te rm in in g  d i f f e r e n c e s  would be to  conduct 
an i tem  a n a ly s i s  of th e  r e s p o n se s  of th e  two g roups.
7. N e i th e r  y e a r s  of e x p e r ie n c e  n o r  g rade  l e v e l  ta u g h t  demon­
s t r a t e d  any s i g n i f i c a n t  d i f f e r e n c e  i n  s t r e s s  s c o r e s .  At l e a s t  f o r  
th e  group under s tu d y  th e s e  two v a r i a b l e s  need n o t  be  s tu d ie d  f u r t h e r .  
However, i t  i s  n o t  p o s s i b l e  to  m a in ta in  t h a t  t h i s  i n s i g n i f i c a n c e  
would h o ld  f o r  a d i f f e r e n t  e d u c a to r  p o p u la t io n .
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To: D a te :
From: Jack St. Clair
RE: Study of Educator Stress
Your assistance is asked in allowing me to administer or have administered
a survey to members of _______________________________  class taught at
________________________. Ihe information collected will assist me in my
dissertation research; the administration time should not exceed 15-20 
minutes.
I should like to administer the survey during the week of  ______________ .
Please indicate your wishes by completing the information below, signing,
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/ / Yes, I will allow the survey to be given to my class during the
suggested week above.






From: J ac k  S t .  C la i r
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APPENDIX D
ID lX i’iriCATJON l'OKM
My name is Jack St. Clair. I am a doctoral student in educational, administration. 
I air, doing a dissertation on teacher stress. Your cooperation as a participant 
in thin study will ho greatly appreciated. Participants will he assigned to 
groups using the information asked for at the bottom of this page. The informa­
tion will be used only to place subjecls into groups. No student will bo 
identifiable in the study. Student numbers are needed only to avoid the 
replication of data.
I, __________ , agree to participate in the educational re­
search project described above. I understand that 1 may withdrew from the 
study at any time. 1 am aware that all information will bo treated confiden­
tially. Neither I nor any other participant will be individually identifiable 
in any way in the study. Date .
1. What grade level do you teach? (Circle Only One)
A. Kindergarten through 8 (ages 5 through 14).
B. Nine through 12 (ages 15 through 18).
If neither A nor B accurately describes your situation, please describe your 
position briefly:
2. llow many years of experience do you have in the field of education? Define 
"field of education" broadly. Include the total number of years teaching, 
supervising, counseling, or time spent in other occupations in education. 
(Circle Only One)
A. One to three years.
B. Four to seven years.
C. Fright to ten years.
D. More than ten years.
3. Job satisfaction is an important factor in o n e ’s personal and professional 
life. (Circle Only One)
A. 1 am satisfied with my career in education. If I were starting over 
again, I would choose education as a career.
B. I am dissatisfied with my career in education. If 1 were stalling, 




1. Read each  i te m  v e ry  c a r e f u l l y .  Decide w h e th er  each i tem  i s :
A. E xtrem ely  S t r e s s f u l  = 5
B. Very S t r e s s f u l  = 4
C. M odera te ly  S t r e s s f u l  = 3
D. M ild ly  S t r e s s f u l  = 2
E. Not a t  a l l  S t r e s s f u l  = 1
2 . For each  i te m  c i r c l e  t h e  c o rre sp o n d in g  number i n  one o f  t h e  f i v e  
columns on th e  r i g h t .  Base each  d e c i s io n  on you r a c t u a l  e x p e r­
i e n c e .  I f  you have n o t  e x p e r ie n c e d  th e  e v e n t ,  d e c id e  how you 
would p e r c e iv e  t h a t  e v e n t  i f  i t  were t o  o c cu r .
3. Make s u r e  t h a t  you c i r c l e  on ly  one o f  th e  f i v e  numbers f o r  each 
i te m .  I f  you d e c id e  to  change a r e s p o n s e ,  p l e a s e  e r a s e  co m p le te ly  
o r  mark an X ov e r  y o u r  m is ta k e  and c i r c l e  th e  c o r r e c t  re sp o n se .
4 . When you have  f i n i s h e d ,  go back  and re a d  each i tem  a g a in  to  make
s u r e  you have responded  to  a l l  i t e m s . Do n o t  le a v e  any i tem s










1. The first week of school.
2. Reorganization of classes or program.
3. Colleague assaulted at school.
4. Being fired.
5. Attendance at in-service meetings.
6. Working with other teachers on special 
projects.
7. Notification of unsatisfactory performance.
8. Unclear communications from supervisor.
9. Overcrowded classroom or caseload.
10. Isolation and confinement to the classroom.
11. Change in duties/work responsibilities.
12. Conference with principal/supervisor.
13. Poorly motivated students.
14. Involuntarily transferred.
15. Too many non-teaching responsibilities.









































































SOURCES OF STRESS INVENTORY
<y>u>
Item - Extremely Very Moderately Mildly Not at all
No. Source Stressful Stressful Stressful Stressful Stressful
17. Lack of input in decision-making. 5 4 3 2 1
18. Implementing Board of Education Curriculum
goals. 5 4 3 2 1
19. Developing and completing daily lesson plans. 5 -4 3 2 1
20. Supervising student behavior outside the
classroom. 5 4 3 2 1
21. Low status of the teaching profession. 5 4 3 2 1
22. Threatened with personal injury. 5 4 3 2 1
23. Noisy pupils. 5 4 3 2 1
24. Maintaining self-control when angry. 5 4 3 2 1
25. Demands on after school time. 5 4 3 2 1
26. Dealing with students whose primary
language is not English. 5 4 3 2 1
27. Target of verbal abuse by student. 5 4 3 2 1
28. Repetitious, non-stimulating work. 5 4 3 2 1
29. Evaluating student performance. 5 4 3 2 1
30. Lack of books and supplies. 5 4 3 2 1






SOURCES OF STRESS INVENTORY
Extremely 
Stressful
Skills not being properly utilized by the 
school system.
33. Teaching '’below average" or handicapped 
children.
34. Poor facilities.
35. Taking courses for promotion.
36. Lack of recognition for work.




Seeking supervisor's intervention in a 
discioline matter.
Denial of promotion or advancement.
41; Dealing with student racial issues.
42. Unresolved disagreement with another teacher.
43. Low teacher salary.
44. Student "drug" abuse.
45. Behavior of the supervisor.



































Not at all 
Stressful
^Adapted from Kyriacou & Sutcliffe, 1978; Koff & Cichon, 1980
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